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ABSTRACT 

This curriculum guide, one of a series designed for 
use in kindergarten and the elementary grades, has been compiled nith 
the recognition that the basic ingredients of a language arts 
program — composition, speaking, listening, literature, and problem 
solving — are interrelated and constantly complement one another and 
that this entire process is enhanced by the development of the 
child •s imagination. Introductory material includes a curriculum 
diagram for the English language arts, a scope and sequence chart, 
and a list of resources. The contents are divided into live 
categories, each relating to language for the second grade* Onder 
these, there are five subcaxegories: (1) perception, problem solving, 
and human relations; (2) listening, oral- written expression, oral 
expression, practical writing, creative writing, body language, and 
creative drama; (3) semantics and usage; (4) sentence structure, 
composition structure, and literature structures; and (5) 
capitalization, punctuation, proofreading, paragraphing, dictionary 
skills, and letter writing. For each of these subcategories the guide 
outlines the concept, skills, available resources, and helpful 
activities. Eleven appendixes provide additional material related to 
the level and contents of the guide. (JM) 
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PHILOSOPHY: 



It is the philosophy of the Rochester 
Public Schools to set up learning exper- 
iences and situations that will enable the 
student to develop his whole being to the maxi- 
mum of his ability. 

GOALS ; 

The attainment of this philosophy centers aiound these 
goals : 

To stimulate a desire to learn 
To help the child master the basic skills of learning 
^To develop the ability to work and play with others 
To promote emotional stability and strengthen wholesome moral 
and spiritual behavior 
To learn his capabilities and limitations 
To develop and strengthen his ability to meet and solve problems of 
life 

To contribute something worthwhile to society 
To develop habits conducive co healthful and happy living 
To develop worthy use of leisure time 
To develop a sympathetic understanding and an awareness of the problems of the 
community, the nation, and the world 
To develop a civic responsibility and be an active member of society 
To develop an appreciation for the wise use and conservation of resources 
To develop self-discipline 

develop a consciousness of personal grace and charm 
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The production of this guide represents the culmination of the work 
of the curriculum committee, but to those who are about to use the 
guide it represents the beginning of many profitable experiences for 
your students I think you will find Che guide a very useful tool 
as you plan and uork with year students. 

The irreducible fact remains that teaching is an exchanpj between 
people This simple fact is both the problem and the promise of 
all education The unforgettable encounter of the skillful teacher 
ard the prepared student is still the essence of the learning pro- 
cess. It is our responsibility as teachers to assist the student 
in preparation and to guide the encounter; it is to this end that 
this guide is dedicated. 

We are very appreciative of the efforts of the committee and their 
interest in assuring meaningful experiences tor the students of 
Independent School District 535 

Everett M. Walton 

Ass*t Supt. for Instruction 

Engl ish Language Arts Committee 

Eileen Hanrahan • Grade K, Holmes School 

Tool Theismann - Grades K-l, Folwell School 

Catherine Polk - Grade 1, Holmes School 

Sharon Johnston - Grade 2, Franklin School 

Arlene Mitby - Grade 2, Gage School 

Marlys Ostby - Grade 2, Elton Hills School 

Janette Benson - Grade 3, Burr Oak School 

Kay MorcoiTib - Grade 3, Jefferson School 

Maureen Fitzgerald - Grade 4, Washington School 

CoUette Wallace - Grade 4, Churchill School 

Russ Young - Grade 4, Ho Imps School 

Bob Lee - Grade 5, Horace Mann School 

Jane Wolfram - Grade 5, Jefferson School 

Esther Pfeifer - Grade 6, Jefferson School 

Don Valentine Grade 6, Franklin School 

Paul Johnson - Grades 7-9, Central Junior High School 

Nydia Klepper - Principal, Franklin Schoo] , Chairperson 
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^. i>:i )^s:.nW' M L\'(':s^i :-a\t':a^' aris 

.rv. '.a . C* .:: i c: » . .^r^its^'T i:n4i.^*^ ai th^ I'mvorsiLv or Nevada, 

' •>'^i* v: i:. ^ai ^ ".^nj. . J a'u.T:ai.." dml^i the- ciiild dePLiids upon 

: -> :i :r r:^- r, - ^ rr ■ . i- ' : - •i-l: i -ad s|"-cirir of c xpor lences which ^:oIp 
' ' P i* : ^ ,xr., r ; c-iic. s b.c.^'i* vile idW niac^-riai of t.h«.- Iang>.idge 

' ^ c.:*^., . ' j: r. W'^y u liiid 'T' ^ kinder^arr rn, tu^ has already 

^ . i .d \ini: laa* ^,\s-,-^--ci ':v,-a'is . f c. .ini .n ica* : i^ulmg and r.hoj^;^^t . It is 
qi'-. i^\s^;c.il. :^:a. d t I ^p-on 1 Ia:m ..aCt.- ac:ivLfies occupv as straiv^^i'^, a 

['^-^li ir. iwr.^'a: -dtCaM.n ->''::Ln£, as tiu-/ jccup-eo m the pre-i,chool years. 

I' '^'^ * --^t .a'^.ji^td^. C'/Lid is gi^'t^ rh'.» ^^r. porcinicy Co clarif\. order, 

..-it : e: . unc c am .n» ca*' , 'is xp-, r lenci-s , 

'^Lir-- A. v.! J' n: cand WalC'.^ F 1'-." " y in Developing La^iRuage SkxILs in the Element ary 
Sch _^^s . ,^ta^ d: 

! ':' !a**^i lav:: , a^cs a."', w.c touiidation I rbe school's progra-^i, B> 
a'£ c"!^ -riu 'l ^L nii,:.' m dtvlised f-^r dectrT-ining what is the most 
'>s-"r, :a' a^ a v^ ' sch^* ' c .irr i.cu Lu.t. . \b': ^ang^age arts would In. 

ir.i f tor-^iesi aii^l ^.riiLCal. In r-ice^nit Lon of tliis fact cle- 

"T^rarv -c*. !s :;a'v^ aIva\-> enrt^asizvd tt^.e language arcs. In coionial 
<a ''*'^ i.:s- .•>c^ e^s d- v lop^d as rcad;ng and v;riting scliools, and 
*--is fradii^'.n nas c-ntia-.-d regardless r:ec!uio logi ca I changes be- 
ca'-5-" r •iHcin . d^,:^Tds apcn coRinn:nica: Ion and comiiiua Lcatioa is prlncL- 
us acc:)'^.f . iS**- d thr^^u^;'- .angiiage. 

T:*^ J !.jr '^ft.cr.^. c ^xp-'^n Lcat .^n thro:igh use of language lias become more 
cr :.a: .n lign: of a c' angin-u ^ "Id. Helping t.he stjd^-nt discover his pott^atia^. 
^'i i^h lang.iage and gi7.'^^ h:r^ th-e skills co co::e with and adapt to c'r.ange are 
!'*imat--: goais '-..r L.-^liS'i lang^ige ar^s pr-^granu The skills within each 
f ^' ' ^anguag-: ar^.^ Kx-n>,, in essence, the Si-'rvival skills demanded by our 
c:lt Bvce'T.ing crr^i- : en*. sp-^aKers and writers and thoughtful readers and 

: i ■ '^er.^ is n^ct. ssarv, and i: is eq'.all\ inriortant: that each child develop these 
c: ^-uni.cacior. skills t^ f ncti^-n effectively in all areas of daily living. 

'ii^' ugn MS * :<ne> L 'nC'.'S and chose of others* the student discovers tliat the 
icaag'.agr arts ar^-^ rca I i h ..T.a^- DT^iayicr In logically follows, therefore, that 
.a-'.g.agc sr idy is n^-t rc-s'^ >- i ^ : c J onlv lo the "English period" of the school day, 
Inj>', dd, and e'.^en :u^ri^ : --p-:-r t an- I > . the EngIi->^ language arts are interwevtn 
r'^ >- ^..g?)-,-ic pt/'-r.* curricj.'.n a:-»,a Hoi^ th.^ st^d^nt applies the language atrs 
skills in tn.o -^t id; -tr. r sc'^-^:! s'.bjecLS d-^t-rrines in large measure the 

d'-r^r - -^.t his s.cc'.'^s ne" s^:y . r- sch.-.r, i bjt in the c i as sroom-at- large outside 

SC'i'^<''i 

Since IJW'OJAGF:: is a PROC.^SSy its Lnportance lies not withn the materials 
provid'^1 in the ctir r i c i ! -.r: hue in the USE and APPI ICATION of tin skills acquired 
fr.;:n the study of iangjau-, T'uL? definition asks '^ach teacher tj redefine his 

i' ar{\lr\^^ yr c ^ ^r* • "-n- f irparfxv kn w]rdg»' ' that «^f insuring 
'-•a*- vaci' child liv^s ip r.- ^* i ^ i^^sc in all that he du^s. If the deepest need of 
.-an is ^ -inderstand mIts*. and his changing world, the English, language arts can 
.'•i-as-' the p(wc-r tor ^ , 5^ id- nt t? iiir tMS sig)its and actM ^n'e his potentidl, 
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COMI'ONFNIS OF THE KNGLISH UNc;L'AGE ARTS 



Ino basic iiig»-Ldi, tilts ot a languag..> arts program involve communicating through 
writt.^n comp.^siLion, oral co.nposaion and speaki.^g, listoning, litoraturo, and 
problom soivLng. Th.so c ^.npriU'nts aro uitorrL latcd and fused, and are constantly 
c .mpi.nunicing each oLhcr. rbis <ntiro language process is enhanced bv the develop- 
ment of thw child's imaginaLi.Mi, Many opportunities to integrate activities from 
these basic ar^as with other academic disciplines are suggested in this guide. 

Written Composition 

Composition, beiig an integral component of language arts, is of equal impor- 
tance with sp^^aking, listening, literature, and problem solving. 

In pursuing creative and practical self-expression, children can gradually be 
helped t.:^ b.^come aware of good form and appropriate mechanics of writing. Learning 
to proofrL-ad carefully their compositions will help children develop more confidence 
in their ability to express ideas. Lmphasis on content should be dominant over 
mechanics in written composition. 

Lf forts should be made to extend the audience of students' compositions, rather 
than to restrict it to onlv the teacher. Children take more pride and care in their 
compositions when they see them published as "literature" in classroom or school 
newspapt-rs and creative writing booklets, and displayed on school bulletin boards 
and ha 1 lwc.y wa 1 Is . 

Since writing is an expression of one's thoughts and ideas on paper, the 
broader the range of opportunities we provide children, the more they will draw 
upon their backgrounds as they attempt to write. Encouragement by the teacher and 
fellow students, as well as self-motivation, provides the creative climate that 
will break down the reservations and inhibitions that block the child's imaginative 
tendenc ies . 

Oral conversation is often more natural than writing. Stimulated to think 
independently and creatively, the child is led to discover and write thoughts he 
was unaware of. In written composition many areas of language arts are called into 
play, such as listening, spelling, grammar, handwriting, and problem solving. Fre- 
quent and variea composition activities will provide the teacher with a natural 
diagnosis of individual student as well as group needs. 

Each student should have a self-designed folder in which he houses his writing 
throughout the year. These papers serve as a diagnostic tool for the teacher and 
student to assess the child's progress and then work together to improve any defi- 
ciencies. The teacher may wish to design a diagnostic chart for the folder to show 
each student's needs and progress. Refer to the Appendix for ei.amplos. In all 
written composition, each child should experience some measure of success and should 
see a relationship between his written composition and the world about him. 



Oral Language 

Recognizing the importance of oral language and realizing that speaking is 

more than talking are essential in a complete language arts program. Through oral 

language experiences each child extends his speech patterns most appropriate to his 
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• .iKlunct.. decompile' th.s, lu lUtds t ^piSk bO tiidt otluTS list. and undi i 

:>'d!Ui, u:>t.^ Standard iti^irsh ivIkh appropr Lat t , and to adapt his spc'C'ch t any 
s.i iciiion. Mdn\ skiiU ait br vj^lu into plav in good ^ra 1 communi ^at Logica. 
di- ni and or gjn i /.a 1 1 >n ol ideas, correct usage and enunciation of words, and 
livctut d' .i\^r^' civ^ i->'^K\Mia\ componeiit s of speaking. 

An iP.p^rtant lact r i «he diveiopniont o[ oral language in a cnild i :> tlu- 
?>t.Cirir.. trecdoin, and ^ as^ 'u f^^ls about expr^-ssing himself verbalU. i lu 

dC' ' I can r-ncoura(>e maMn im language development b\ recognizing and providing for 
ct cniid'^ !u t d t ^ apvdk. Smci^ m a i lang uage experiences form tho bas*. up mi which 
r =td.^^ and ivritten iang..agt. skills develop, the teacher should provide.- ninuroua 
and varied ^>p[ )rtuniiu-s, as as a comf ^^r tabl e and accepting atmosplu-r^ tor 

.trnd. inreraciion m t Ik classroom. 

Pr^rvov-n with t! . oth^r components of language arts through frequent opfor- 
in.tiLo t.^r .Mai expression, ihr basic skills of oral language constitutt a for- 
"'i^ci I r ^r'Hvth in rir verba: u)rld. 
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Listening is the mxst used of all the language skills. Studios have shoun 
ttcit sr^nd 1 I ovtr ha' [ ^ur time m listening. Each child will ne»-d t imprcve 
'< . ^ listening habits and skilU altiiough the degree oi improvement needed will var v 
t : ct' Md i . ch i id. 

Listening can and needs to be taught. Listening includes recogn i t i .mi , inter- 
^'-ctdtiMi and reaction t> ^vhat is heard. We could define listening as purposeful 
••taring .^ltn understanding. Listening skills are best Karned in situtations in 
vM.cti tht child sl^s a genuine net d for good listening habits. Developing habits, 
d'-'itude^, and thought processes basic to good listening requires careful and 
c ntKUia) guidance on ^he part oi the teacher. Bv teaching listening skills in 
ruaninglui uays , the teacher will help each child develop good listening habits 
whicn uilL became an integral parr of file child*s life. A prerequisite to listen- 
tnu t" I earn is i earning t list<.n. 
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L i_^ vf a *^ ^re 

Lit<.ratur<. can make significant contributions to th<.- personal growth and 
d.vcl^pnunr of a child. It speaks "from heart t,o heart, from mind to mind, giving 
all and g.ttmg all in rctjrn.'* (Dora V. Smith, Univ^reity of Minnesota, ^'Children's 
Liti rat, ri loday," Eiem.nt a rs Engl is h) . Literature provides the child an i^pportjnlty 
to learn about himself a^ identifies vuh various characters in literatiri, Liter- 
fiiL d^ r ^nst rates to the child that what a character savs and the manner in \^h^ch he 
:>a.:> it n^. Ip tc reveal hi:> r:>ona 1 ity - It also a:>:>ist:s him in comprehending the 
c.itir^o and luritagc of V< ; s natron as ^ell tiiose ,f ther nations thr*^ugliout tlu 
V'-rid. iLr-'jgh literal'. r-, the child learns ti^at the world of imagination and ih* 
world reality are parts of ilu same world and "thai both parti, liave purpose cHid 
arc needtd." ( The Worl d ^f Language-Book M , FoUett Publishing Company) Literature 
shoald b an enjovable experience, for the child. 

Oltentimes literature has been narroi\lv defined. flu electronic age inuhich 
w.- .ice ^ as enabled every child, regardless oi his reading level, to experience 
literal ire in many wavs. D .^rs are no longer closed to tlu world of li^^iraiurt t >r 
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" ' ^iJificultv J^'coJi!!^ prinu'd word. Children can now "road" 

dnd K:<i...'nci liwraiire m nany lu r va\s t!ian j jsl in tht- print media. Lircra 
f.r-.. l';.ri!^: . tJ'N."> rjn-. f.^r^iw. hoih print* «nd non-print: books, poojr^s , sLorits 
■ • piLt ir^s. r cord.n^is, f i in i rips , oral i>torytol I ing . 

r*.: >-.i;h liLor.rwr. . a child siux:ld i^n-e opportun i t i os to sec- luir.stlf as a 
.vr;-.r. a^, an II as j nador. In addition to appreciating tho writings of ocherb, 
rhu st,:d.-nL tKcomci, a yo.jn^- aahcr, producing his own literature. Iho literature 
ri o.ir .•,f:dtuis sJoi.ld bc-conjc a natiira] part o£ our libraries. Wiat the child 
r.ads ";i.ay s.iv as a rr.odel for his own creative efforts." (Iris M. Tiedt, 
:ni\.rs:tv o! S.intJ Clar.'S "Tlanning an IMemontary School Literature Program." 
L'lil^Ul£Lj:Uiliiiil ^ l» order to bridge tho gap between his own composition and 
t^K'ii -1 .noS^^sijnal aethers, some of this st udc nt -produced literaturt^ shoild be 
piihlisiud and placed in strategic areas throughout the school. 



F roh 1 ••'^■^o 1 vi'ig 

Pr<>ble.ii solving invclvos rnanv skills of the communication arts: listening, 
Kian^.pulatiMg, conceptualising, and reasoning. These vital skills contribute to* 
tho pr-^ce-^s of solving problems through Lnguage. 

Li.srening is a problor>-so Iving activity Purposes for listening should be 
ostablishod so that information which is heard may be classified, analyzed, and 
cnos»-n c',s rt levant to th, task. Listening thereby enables the child to learn and 
tv^ perform. 

In- child progr. ss(^s fror> the simple manipulation of objects uo solving 
P7-oh!.-.^is by recalling and relating previous learning to his immediate situation. 
Iangi:aae and th.inking ^ro interrelated as the child describes his problems and 
St leers appropriate :>c Kit: i ^n:^ , The process becomt-s a means of symboli;^ing the 
p.'W cr-S;natiens of spatial, causal, and temporal relationships which he experi- 
ence s . 

Th> research of the Swiss psv clio logi s t , Jean Fiaget, has emphciSiz^d tht 
Concept jal lamg skills :n the learning process: 

Generally voung children are natural pr. lem finders and solvers. 
It given appropriate materials with which to uork, and if allowed to 
think and proceed at their own speed in an atmosphere of mutual trust, 
S'. lf-confid<*nce relaxation, and admiration for achievement, thev will 
dc / lop concept lallv at tlioir own rates The goals of education art* 
not set \:p tc» incrvasi- the amount of knowledge but to create possibili- 
ties f<'»r a child to inv ent and discover and to eventually produce 
aduits who are capaolo of doing new things. 

H^ rbL-rt Ginsb-. rg and S>lvia Opper, editors, Pia5> o t\s Theory of 

Int r i lectua 1 Devel opn unt: An Introduction , Kng I ewocd C I i f f s , N.J.: 

I'l entice-flall Inc., 1965. 

Reasoning r»'q,nres going beyond the experiential background of a student and 
tht rebv proves to be a difficult 'ask. All individuals do not seek solutions to 
prtbleir^ :n the same ordtr <rr manner. Ther-. is not conclusive evidence tiiai 
prov'-s one method is better than another. Reasoning has been stated as an indi- 
vidual problem, but it: may be stimulated b> group i nterac t ion--discuss i on . role- 
playing, and dramatization. Language arts should aid the child in knowing wlicre 
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♦tuc') t .itul I'i. tiuld*-, uoili'. CvUJilrUt. euvn i\|.junci.b \v:th t lK>:>t ilui! havi 
^ ♦^^ i J »Ji d pr v>v;i K I >n O^ai nat nal <ind l^gicdl. hn.phdbis siK'uid bv .^v 

^.uliMi' iWx -^.di:u if:: t^^^ -ki [\aI qu^Montiix; i>pi.rct.ive i ^ lai i inslu ps f >r 
latti.:- itidP N|:icii'ii; an i inr^u-d i a I , cur^ci answer 

A UckIi r ivh > •>-nN»»:\ l' ihi cliil(r:> tii . <S c-jn :>viiCl clui 1 1 ng ; nj* 
"icjt ■ ! iJ . . ]i >\ uK a^^t^idiK V. iKu lUidt^d. jnd du^j Hbtrdtt. fditli in L-dcli child's 
cj| .ic 1 ' . I > i I ar n , 



C SiMilNX. SK!!.LS IN liih i^NGlAGK ARTS 



Ailh i^h ^j.Ilin^ TIM nr i lu ma).>r c.^inivMU'ius of tlu* language arts 
It 1 at) :*ip>i(dnt >lNi!i I'l i jriCtbSis )f uiittui c Mnpo.s 1 1 um and reading. 
Si ^ i 1 uij ^kilU -,h^:Id. i !u • i ! !i. h<. t d i^',bt i n c in j met i >a w i th tlu vitlu-r language 
ctT'-, i> c >.v['i in I cat I KiiM-n jd^a-), tin .^lud^ni mi-»' diV<.lop av/idc spi^lling vocab- 
liai, A } !S nal .>! u r d .nav k<.pt m (lu aladi^-r. rvlorenci.' l^ldi.r lo be 

!•>• d V »K II 1 ;<uiicu»ai u^rJ i :> : ■ qii ! - d Hms [hm .^ond 1 list uiil bi.- CMiatamlv 
ci'dnvin^ ds ih- .^(.id^nt no-^i^ id 'he Vvord.^ vin i lu !isi and adds n^ w ont s . I he words 
\n >ild pt Muibls I nc 1 idi. iliv iia I 1 . .^ii'vi.Ci w ird.-> a?> \% e 1 1 ab kov wordb frtmi curriculum 
d r 1 <i , 

S 1 idc nt J, Ikp ^ ^ -i: . i fig c<h i 1 1 t 1 1 in sj i 1 1 i ng b k i I 1 s , i ho Wcc-k 1 > I i at :> in 

^ 1 . 1 ni^ -jti ^ 1 I d !)v cjd I t • d t ) 1 . t I iu clu 1 d ' b <db i 1 1 1 \ to niabt or t lu uor k 

t<"tl ( ii« r . 1 >r ' t I x{ I r 1 1 nc. b .cci f idi ni ol va r v i ng ab i I u i s i n ejcii c lass 

> .id hi Mbing ?>pLll:ni; .isi.-. m b ^^k?, b« 1 >u ir abov^ llujr designated grade level. 

It):-, ayyi 'dch tj 1 i >vvb ilu UdCh-r tail>r materials t lu netds of hi» children 

Hu indi. r '>(and 1 n>; t ^ dClu-r vill ^nc wrag. t iu child touriti- his id^as isithoui 
i!Ki . 1 . {inaii/cing iun 1 r lui^ ing ai sspc'li»d u ^rdb . 1 he nusbpclled words sivuild 
c rr^ciid Ml pafur^ wlu 1 iM dccirac^ i^ required. Ihest difficult woi ds mav 
ti^n hi riC^rcUd l>>r iPdivul.Jdi :>iud\ arid »veni,ia! nidst^rv. 



I) I'l KCi I i ION A ! H INK! NC, SKI L! 




I\r2i|ii'n IS tiu link ttidi ti-s i »gi t lu r f.^r tlu individual the prictsses of 
di.-^c rning. ^iiii I'.ll .nd» i i and i ng . ilu w h Id ofuand him and ol ixpr^ssmg that 
\ u 'a I ulur:> lhr.>igl: iung.dgi 

l>flidt cj child thinks, :>a.a, ^nd < l:> dirictK infKienctd bv this thinking 
:>kii!. Iirciptiiai Karning tx[ ri^-ncts i.r.v:dt- a :>pringboard for t-ven more avenues 
>f sili 'Kpre.->bi >n b>:it'd ( th individual . I\rb0nai grout li m language relus 

t'^' cUi'd*-, iiMiciti 'jt>i ' M . { {rt.-,.-, Im^ txjviii nct, ^iiich i :> tlu critical 
Akill th t can eiic^ u dg* d thr-igh a program '>trtssing thi2» pt-rceptuai d^-vt Kip 
aunt 
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:>^n^iLi/,\^^ ih, .J nr in hi:, IS.' th. p.r c.-p. tia 1 bkills, lang'idgi- in 
all iti 1 :rnjo--l ; , nin.: ^ br^l-in-,. lit.rdt'jr., dt aniat i?.at ion, oral and 

v^M^t^^ cjirf: >:>! r i c > a li ; br.-athin-, jltdc^in^^ comnainicat ion art. 




I\ CKfAIIVIIV IN n\l- LAN'G:^A(.E ARTS 



Each child na=, the abL;it> ?o crr-ate. It is .ssential char t\w ceachcr pro- 
vide- -pP^'^^t itv.t I >r rh. cniid lo crtaic chr Mgh Lrmguagt nis own form of ex- 
prc-ssi-^n. Crvariv.' Sc ! i -..\p r-. =,0 ; through ma:; : c . art mtdia, physical activity, 
and S)cial c ^nv ^a t i .vi dr. al posuiv^ wavs jf using and developing language' 
- k i 1 1 5 . 

H._ 1 n Merr ick star^^ h^ ; vitv 3n croativi^v- 

CreativLLv i ^ that jni.qje personal end cesult of a mind chat 
is fro-..' Lo quLSti>n d . ; asr^ccs of life, is free to think, and 

fmailv, 13 free t cxpr^sr, ideas. All childien are inherently 

creative; they difft-r ?a i / m d-gree of porential; they should' 

a\i participdr m crcaiiv acti\icies, Wc mast keep choir frinds 

g-.n^ratin^^ ne- id- as . insf-.ad o: trying t-^ reiieat the useless 

f» t . rt .^r vpt s i-^^ich hair acc irr. j laced y\er the vears, 

MtrriCK "Let's K,^p the Kettle BoLling '* 

^^IQEl: a ^ ^ -i ourn a I Edu cation 

Language- experiences m xhc- clas>r.>.>ni should, thcref)re, release this 
crtariviTv^, l/tu-thtr it i^ cr-aticu draniattcs. creative- writing or creative arc, 
cri- ,r c 53 v^f sharptPint^ ibt student's ability to imagine and, thus, to create 
uili n-"p i'L.Ts so^vc hie ^'i^^^'-^is and better understand the world about hinu 



K ::SING QiLDRFA"S IN'lFKnSTS iN U.VGUAGF: DFVELOPMENI 
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'i.L sfLpping atout' L'^wara T^aningf iI language development is to a II oic the 
c'M :d to iSc his ?ivn inrticsrs a.-> a basts lor language experiences both in and 
^I'siclt th- ciassr^^onu hact^ child brings to rhe cia.-ssroom his unique experiences 
uhic*', n s^^ar-.-d vitb * s p-'-^. provide a m^ans of generating addtticnal 
'. n^t-ctbts uithm Ins classmates. 

Fac:-. sfjdtor'j inter t^^ts. ih»rretore, mav becomir an,aht.-r student's interests 
if th- learnir^ t nv i r .HifTr nt pron^ tcs natural inttraction among all students. The 
.-fadcnt oh^-jld bt a^s ir^^d tfa- ^ i)e of his best oral and written language will 
dea ■ .i^n njecrs. tdnta^i.^s thougi)ts, feiiings, and problems ot his dailv 

•it-. Al; .^f thc-ftt phtmr^^-na t avr becor.r a part .^f him and, consequent 1 v , cannot 
s.para^'-d fr.-)n)hi3 .s. :f th-. language-, Tiit- v..:st tt/acher will be awart- and 
Cdpitaliz. '.pon t!i- ^.aritd mt.rL^cs of his class by a H >w i n^ thtm to s^ rve Ire- 
q'hnr.ls cio ^riggtis 1 ian^ laj^^c Ap.ritnc-s. Skill stations and int^rt^t ccnttrs, 
f >r 'rxa.npl.. have .>it>f»'Ci wt^m the c la-sr.^oat or th.- learning c^ntir a means of 
m.tivating students i !'v::n and aprU' iang ^d^^c ^kiiL^, 

Many children n.-td t^ t-c s t 1 .Ti_i laf ed anr^ direct iv bv tlie teacher until thev 
rtalize t'^'at th^ir jntrresf^ are of valut-. The ttaclier needs to provide ample 
latit-jdt for c vt r v child ^ tap his pot^.ntiai in languagL expression. [n this 
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ua> wvcr^ stadent r^gurdUsa ^1 his abilitv or backgr.^und, may succeed in 
extending his langaag*. ca{: ao i i 1 1 les b> drawing ipon his interests and tha^t of 
Ik d c i a:>smdt s . 



G. DIAGNOSIS- KNOWI?^G J HE CHILD'S NEEDS 



One th^ critc-ria f >r success in iang lage arts i^ the ongoing diagnosis of 
T ach child's nt-tds. Thr diagn^^iic process shoald be both formal (standardized 
and t eachc r -dt vciopt d tc:>ts) and informal (daily observations of children*^ per- 
formance and behavic»r). Ihrojgh diagnosis, the teacher identifies each child's 
strengths and '.v t akneSScs . This continuous assessment allocs the teacher to develop, 
ifTpK.ment and ind iv id ua : i^e learning experiences which will enable the child to 
in:jpr:>vi.. Included wuhm chi& c.Mrse of stud> are diagnostic activities and tests 
uhicti teachers will find h.-lpf jI m designing their instructional program and in 
tailoring materials and asaignmtnts to the individual needs of each child* 



H. ROLE OF INSTRUCTIONAU MATERIALS 



Print and non-print neater lals are aids to support the learning piocess* A 
variet « of such nudia mav bt utilized to meet the individual needs of the student. 
Each teacher is encouraged t) ase a diversitv of instructional aids in helping 
children acquire and apply their understandings of the language arts.. 

For example, some of tbe materials used in the reading program are listed as 
resources to be used also m th<r languag*^ arts program, since the areas are so 
ci:>sel; related. References t^ Tiaterials in the other curriculum areas have also 
been made in this couise of studv. Children will benefit from a learning process 
in which skills, approaches, and materials are integrated throughout the entire 
school program. 

Sinctr wt recognL2e that children have different styles and rates of learning, 
thi. f iv<r major concepts serving as the framework for the English LanRuage Arts 
Co.> rse oi Stud/ are suggested by a wide variety .^f materials and suggested alterna^ 
t ives for the use of theSe materials. The number of aliernative materials and 
activities will hopefully allow more children to succeed in their study and use 
of language skills. 

Teachers should not atttmpt "to covcr everything" within each concept. With 
the course of study as tht major frame of reference ^ each teacher should determine 
the priorities of his children in terms of their needs and interests in the Ian*- 
guage arts. Teachers » like studtnts, should have a variety of alternatives from 
which tD Select materiais, activities, and approaches. 



[. USING TlIE LIBRARY 



ERLC 



Tiu library is an integral part of ti>e language arts program. Teachers are 
stronglv encouraged to use this resource to supplement many aspects of the learn- 
ing pr^ctss. The library sh )uld be flexible enough in time and structure to 
provide all students opportunities to use it effectively. 
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As tlu- ktv [Ht.>.>n in t lu ^^icc.ssfal use of this center, the librarian should 
share th.- r t sp.Mis i b i I 1 1 v i.>r th. planning of the library skills to be emphasized 
and, at appr.^prLat. t l::i.-s . i tbo teaching of those skills to all students, 
itxiivid,ia i : . r m c[ 0 , 

Incl jdtd uitliin t Ik- Api .ndiCva is th. "Guid.- for the Library Program.. 
which s.TVfS di, a rei\-r',nc. m planning :he langjagc arts program* 



J, EVALL'ATION IN THE LANGUAGE ARTS PROGRAM 



Each student's Otrlorniance :i)jst be continually appraised. Because individual 
performance is important, rht teacher must consider each child's background and 
help dev. lop the- child's pot^ntidl. The evaluative process should focus attention 
on the positive qualities to help the student realize his own strengths and x^eak- 
nesses. To assist teachers m this evaluative process, the curriculum committee 
has identified with an asterisk (^0 those activities that are particularly appro- 
priate for evaluating student performance and progress. 

Teaching involves learning: the teacher must be a learner in his own class- 
room. Through observations of a chih^s performance, the teacher evaluates his own 
effectiveness as well as the le-arnmg needs of his students. 



Each of the componenets of the language arts lends itself to voried evaluative 
measures. Equally true, when the teacher formally or informally evaluates a speci- 
fic skill or acriviry in one component, he has the opportunity to assess the student^^ 
competency in one or more oi the other components. The student's use of oral Ian- 
guage, both on the playground and in the classroom, assists the teacher in apprais- 
ing the student's ability to listen and ro interact with others. The student may 
also icrarn ro adapt and apply his language skills to varied situations and audiences. 
Evaluation must reflect tht cjtal performance. 

The appraisal by teacher and student should continue over a period of time 
and should use a varittv of rests and informal observations. The results should 
reveal the pupil's capabilities and his learning needs. Both the teacher and the 
student Kill be aware of the progress and therefore can plan and carry out lessons 
to overcome the learning deficiencies. This positive approach to teacher-st udent 
appraisal of performance Kill .nable the student to achieve a greater measure of 

i> UCCeSS . 



K, SCOPE AND SEQUENCE OF CONCEPTS AND SKILLS 



Om f)f the major premises of this coarse of study is that the various compo- 
nents of the English language arts should be integrated. Not only are the mate- 
rials treated as integral parts of one process, but the blocks of time in the 
school day allotted the iangaagt arts should also help unify the aspects of lan- 
guage study. 

The spiral ing approach of this couri>e of study is characterized by five major 
concepts, all of which begin m t^mdergat t en and extend through Grade 6: 

LANGUAGE helps us understand self, others, and our world. 
LANGUAGE is communicat ion. 
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LANGUAGli is constant iy changing, 
LANGUAGE has a variety of structures. 
LANGUAGE has certain mechanical conventions. 



Within each concept are sequential aims and skills, to be developed with tlB help 
of resources and activities otit lined in this guide. At one or more grade levels 
particular skills are Introduced , as represented by the symbol (I); many of these 
skills are Focused (F) upon at the next grade levels and Maintained (M) at con- 
secutive grade levels, A Scope and Sequence Chart has been developed to chart 
this sequence. On the next several pages are the Curriculum Diagram and the 
Scope and Sequence Chart . 

For broader purposes of the K-12 English Language Arts Curriculum, the K~6 
and 7-12 courses of study articulate closely to insure that children benefit 
from a consistent philosophy and sequential plan of study throughout their school 
years .> 
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CURRICULUM DIAGRAM 
FOR 

ENGLISH LANGUAGE ARTS 



MAJOR CONCEPTS 

LANGUAGE helps us understand self, others, and our world. 
LANGUAGE is communication, 
LANGUAGE is constantly changing. 
LANGUAGE has a variety of structures. 
LANGUAGE has certain mechanical conventions. 



SKILLS AND ACTIVITIES 

Written Composition 

Problem Solving 

Oral Language 

Dramatization 

Literature 

Listening 

Spelling 

Grammar 
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SCOPE AND SEQL^ENCE CHART 
FOR 

EN^GLISH LANGUAGE ARTS 



This chart j,h^Ja ht-ip r^c teacher to quickly identify the specific skills to be 
^aaght in wacb grade. Also, clu: chart serves as a checklist to be used throughout, 

KEY 

I . Introduce 

F: Focus 

M: Maintain 

X Experiences provided 
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SKILLS LEVELS 


K 


1 


2 


3 


4 




u 


7 


I ^jW'GI'AnF H FT PS ^'S I'^HFR^TANn ^FTF OTHPRc; AMn HTTP 


















WORLD 


















<.. <.iu c L :> L a tiu Value oi uwii j.ut::cib dnu lueas OE ocners 


V 
A 


V 

A 


V 
A 


X 


X 


V 

A 


V 

A 


X 


a ^ LllaU [-'tr«Ji-lt IldVtr :>J.iniJ.aL eiuO t. LOnS 


V 
A 


V 
A 


V 
A 


X 


X 


V 

X 


V 

X 


V 

A 


R-^COPnlze t-hf- W«3v^ "iiir 4"^t*.'n f^ppl inc> affant nt-Vioyc 

i^'^^-'^***-^*^ t-i»tr vvavo sJ I OvVLl J.CCJLl.tl^ CtXJLCT^C UCllv^Lo 


Y 

A 


Y 
A 


Y 
A 


X 


X 


Y 


Y 


Y 
A 


Recjgnize that Wc aii aave "good" and "bad" days 


X 


X 


X 


X 


X 


X 


X 


X 


rndersfand that v;e can iearn from our mistakes 


X 


X 


X 


X 


X 


Y 


X 


X 


_L.lx1£,c: y Let Llll I ^StVLLio 


V 
A 


A 


V 
A 


X 


X 


V 


V 

X 


V 

A 


R-'allZt-' that D l l c \ n ^ t ^ "^x^ ;5nH i n\/ri 1\/pmpnf r'ijn Irrincr 




















Y 
A 


Y 

A 


Y 

A 


X X 




V 

A 


V 

A 


Rec '^snize thar havt^ f rpf^Hom t*n m;5k'p t p^;nnn<:i b 1 p 


















CV' J I C C S 


Y 
A 


Y 
A 


Y 
A 


X 


X 


Y 

X 


Y 
A 


Y 
A 


THrnf!f"v ijnH r>j!Y' c^ncAc 


Y 

A 


Y 

A 


Y 

A 


X 


X 


V 

A 


V 

A 


V 

A 


[ 'nH f-'Y t nH O' it* H»~in*^nH pnr* on pjjr*li r»t*V» o r* 


Y 
A 


Y 
A 


Y 
A 


X 


X 


Y 
A 


Y 
A 


Y 
A 




Y 
A 


Y 
A 


Y 

A 


X 


X 


V 
A 


V 
A 


V 
A 


V.O - <;ui idii^ud^t:: Lj utrbc-riue our percepuionb 


Y 

A 


Y 

A 


V 
A 


X 


X 


V 

A 


V 

A 


V 

A 




Y 
A 


Y 
A 


Y 
A 


X 


X 


V 

A 


Y 
A 


V 

A 


Pract LC" think in P ski i^f pnmn^finp^ r*t'>nt*T";?€;finc> 


















ClasSlfvinC oie^ti-'^ninp p^^f ponfi ^ i nc^ crpnpfj*li7"'ncr 

WA-4>i^o^jyi.Li^, ^b^.^iViOVi-'llA.ll^j ^aL.v:i^i.^^l.ol.ll^^ Ll^ L a ^ 1. Ct m Ll^ y 


















and inferring 


X 


X 


X 


X 


X 


X 


X 


X 


Understand dicnitv of diff'^rent: kinds nf wnrk 


Y 

A 


Y 

A 


Y 

A 


X 


X 


Y 

A 


Y 

A 


Y 

A 


Rtspect and gain anders cand ing of other cultures 


X 


X 


X 


X 


X 


X 


X 


X 


Understand viewpoint of others 


X 


X 


X 


X 


X 


X 


X 


X 


Encourage students to become sel f -directing human 


















be mgo 


X 


X 


X 


X 


X 


X 


X 


X 


I To ilSTENING 


















Lis^vn f:)r enjovmtnt and appreciation 


I 


I 


F 


F 


F 


M 


M 


M 


Listen court pous 1 v 


I 


I 


F 


F 


M 


M 


M 


M 


I. ;st-n { ) sense the purpose of the person speaking 


I 


I 


F 


F 


M 


M 


M 


M 


Listen t? Ttrcognize sounds in the environment 


I 


I 


I 


F 


F 


M 


M 


M 


Listen to recognize sales-pressure in advertisements 


I 


I 


I 


F 


F 


F 


F 


F 


Listen in order to draw conclusions and make 


















inferences 


I 


I 


I 


F 


F 


F 


F 


F 


Lij>t'n to follotv rf'p by step directions 


I 


I 


F 


F 


F 


F 


F 


M 


Listen £or the favorable or unfavorable effects of 






i 












a speaker * s voice 


I 


I 




F 


F 


M 


M 


M 


Listen to note how character is revealed through 


















dialogue 


I 


I 


F 


F 


F 


M 


M 


M 
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SKILLS T rt7i?T c 


K 


' 1 
1 


2' 3 




5 


6 




I la Listening' - Conf , 














1 
t 




t-iai.tn 1 or niain *acai, citriaiis, and the answer to 


















spc'cLfic quc-s Lions 


T 
i 


• T 
i 


r 


F 


; F 


' M i M 


M . 




I 


! I 


F 


F i F 


M 


M 


M 


1 


LlsCvII CO follou fcf fTMC-'rir in a rnrv nliau 




i 














Iscturt?. or dpmi^n^; t*"*^^ ^ 1 nn 


T 
1 


J I 


F 


1 F ! M 


M 


M 




i^^«7i„v,&i \. I. o L Lii^^x^ii ucLVvttrll uiicr ttuG anu 1113 KG"» 










1 




! 
1 






bo 1 


I 


1 I 


F 


1 F 


1 M M 


j 

1 M 


M 


1 

\ 


LiStt?n for ("irv i7*-» I '"^nm^^nt• t'iir»£af'iil »-» J 




J 










j 




j 


rhythm 


I 


1 

1 ^ 


F 


m; M M 


M 


M 








t 






i 








i 


C4 ^ ^ CX XL *w O 


I 


{ F 


F 


M 


^ M 




M 


M 




i.c:>j-'uiiu cu Lue uioou ol Ln 6 scoiry 


I 


F 


F 


M 




M 


M 
i 1 


M 
i 1 




i-ij-bLcii Lu uibLinguisn Dccween tact and opinion 






I 


T 
X 


\1 


: F 


F 


F 




Lor supporting evidence or a speaker s 










1 










statement 










i I 


: ^ 


• F 


F 




Listen for evidence of prejudice and bias 








i 


I I 


: F 


• r 


F 




Liscen to evaluate propaganda by checking 








i 












oDSt-rvdDit* laccs 










I 


: F 


» p 


F 




^.j^atcii Lj uc dwdre ui ino person s scyie or 






























I 


I F 


F 


F 












i 




■i 

I 








xin^lcdat; VUCdUUidry 


X 


X 


X 


X 


X 


i X 


X 


X. 




Ljvpdiiu idiigudge patterns 


X 


X 


X 


1 X 


X 


1 X 


X 




Lac s> pt'dts. 1 iig eAptrience ror enjoyment or stories, 




















rnvmpc t^t'c 


X 




XT 

X 


^ X 


X 


i 

: X 


X 


X 




Devpion ConvpTQt'i r»n c 1 1 1 c 


V 

A 




X 


X 


X 


: X 


X 


X 




i-/c:vcnjp cxxtrt-LiVt: ai-'trtt-ll lidUltb anu COUTteSieS in 












i 








froiinHicr'iiccirtnc 
gi.^-'up X bi- Ub b xuiib 


XT 

A 


^ ! 


V 

A 


X 


X 


\ X 


X 


X 




Soealc wi t*h p;5qp \ 


A 


X i 


X 


X 


X! X 


X 


X 




K"?'^ \ ^f\0ll^0 f OT* c: ' ^ — i^-»vn r" « o o -1 nr» ^ 
io> loiigi-iagt: LKJL b t * t Xp 1 c b b J. on 


v 
A 


^ ! 


X 


X 


X 




X 


X 




Learn the mechanics of speaking, enunciation, j 
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pronunciation, inflection, modulation, tempo, ] 












! 








dnci voice projection 




X 


X 


X 


X 


X 


X 


X 




v^Agciiii^c ultcugiitb tu iiidK.t! uKidningrui speecn 


XT 

A 


V 

A 


X 


X 


X 


X 


X 


X 




v^.'uiuiiic ^cbtureb, f'lopb, racial expression, and 




















Hoflv mox/PmPnt'Q 

u</\^ y uiu V N^iiiv^ 11 L. b j 


XT 

A 
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X 


X 


X 


X 


X 


X 




TV WRTTTFN' lAMrrAPP 




















Compare written language ^ith listening and speaking | 




I 


I 


F 


F 


F 


F 


M 




Record our thoughts in creative ways 


I 


I 


F 


F 


F 


F 


M 


M 




Write with a purpose • 




I 


1 


F 


F 


F 


F 


F 




uuuobc correct woras tnac say wnat we mean j 




I 


I 


I 


F 


F 


F 


F 
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T 
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F 
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I 


I 


F 




V. HISTORY 1 




















History of the language I 








I 


I 


F 


F 


F .1 




Classification of languages j 












I 


F 




Comparing and contrasting languages 












I 


F 


p 




Influence of other languages ' 
» 


1 








I 


F 


F 


F 




<^ XX 

ERJC 












J 



SKILLS LEVELS 


K 


1 


2 


3 


4, 5 

1 


7 

I 6 


■• 


VI. LbAGE (Refer to AppendLx A for usage skills.) 
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VII, SEMANTICS AND DIALECTS 
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Use antonyms, synonyms, homonyms 




I 


I 


F 


F 


i M 


M 


M 


L'se acronyms 












i I 


F 


F 


Make compound words 




I 


F 


F 


M 


M 


M 


M 


Use prefixes and suffixes 






I 


I 


F 


F 


M 


M 


Be alert for ambiguity m language 






T 


I 


F 


F 


F 


F 


Observe denotation and connotation 












I 


F 


F 


Note change of meaning of words in context/out of 


















context 










I 


F 


r 


r 


Distinguish sounds - Phonemic, syllables, whole 


















word 








I 


I 


F 


F 


F 


Use of figurative language 






I 


I 


I 


F 


F 


F 


Study dialects for meaning and differences 










I 


F 


F 


F 


Observe national dialects of our language 












I 


F 


F 


Observe regional dialects of our language 












I 


F 
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VIII. GRAMMAR 


















Functions of words; structure words 


















nouns (name words in K, 1) 
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verbs (action words in K, 1) 
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adjectives (picture words in K, 1) 
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adverbs 
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pronouns 
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prepositions and prepositional phrases 
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connectors ( conjunctions) 
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i nter j ections 
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Number 


















s ingu lar 
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p lura 1 
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Comparison of adjectives and adverbs 


















(degrees : er , est) 
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Sentence structure 


















bimple sentence 
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compound sentence 
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complex sentence 
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Sentence patterns 


















Pattern 1; Noun (subject) + Verb (predicate) 
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Pattern 2; Noun (subject) + Verb (predicate) 


















+ Object (s) 
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Pattern 3: Noun (subject) + Linking Verb 


















(predicate) + Completer (N, Ad j , Adv) 
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IX. LIl KRATL'RE/COMPOS I'l ION F0R^6 


















Fairy cales and folktales 
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Fdntabies 
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Animal stories 
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Legends 
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Poems 
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Novels 
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Plays 
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Riddles 
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Jokes 
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Fables 
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Newspapers 






X 


X 


X 


X 


X 


X 


Myths 
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Biography 
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Jour na Is 
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Autobiographies 
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Advertisements 
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Essays 
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X. CAPITALIZE 


















I and contractions made with I 
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First word in sentence 
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Names of people and pets 
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One and two-word story titles 
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Story titles of more than two words 
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Name titles, initials, and certain abbreviations 
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Days of week, months, holidays 
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Names of schools, streets, cities, and states 
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Woi.ds used in place of names 
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Names of buildings, oarks , cOiioanies sprrpH "hooWc; 


















religion 
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Names of races of Deoole nati onp li ^^ pq pnH 


















languages 
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Names of ships d lanes trains p^pno^r^nlH 1 


















features, and words used to designate a 


















particular area 
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A wuLu ill Lite gLccLing, ciobing or a ieccer. 


















and address 
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First word of direct quotation 
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First word in outline headinp^*; pnH QiiT^hp^Hi noc 
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XI. P UNCT UAT ION 
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Period at end of sentence 
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Period with pI^ItT PX/I P t* l r>n C o r»rJ irtit-iolo 
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Period after numerals ^3nd lpttpr<; in pn ml^l^no 
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Question mark Pt* Pnd nf ^n i nt'py'moa t-i tro o on t- £»t-» £i 
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Comma, ending marks, and quotation marks in direct 
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Comma when separating items in a series 
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Comma in a friendly letter and envelope 
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Comma in direct address 
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Comma in appositional phrases 
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^^ouiiuci Lu bt*L orr some incrocjucL.ory x^zorcis, pnrssss, 
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Ani'>^t"T"Or)}lP in noccocciTroc 
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Lvclamation mark at end of exclamatory sentence 




















and inter ject Ions 
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Colon in Hii^inP^^ lpt*t*PT ^inH nr'pr'pH i ncr 1 i c t* 










I 


F 


F 


M 




Hyphen in compound words and dividint^ word«; ;?t* ^hp 




















end of a line 
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Dash between inclusive numbers 
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Underline in book, magaziine, and newspaper titles 
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PARAGRAPHING r'Rpfpr ^n Annpndix F ^ 




















Tnd en t i n 
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Leaving margins 
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Paragraphing according to main idea 
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XIII. 


DTPT TnNARY/THP<? AITRIT^^ 
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Use of guide words 
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Use of phonetic respellings and pronunciation key 
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Abbreviations for parts of speech 
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XIV. 


LETTER WRITING 
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Friendly letter and envelope form 
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Business letter and envelope form 
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Thank you notps 
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Invitations 
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XV. 


PROOFREADING 
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ENGLISH LANGUAGE ARTS RESOURCES 
Grade 2 



Mtfdia 



Company 



Unit 



CLASSROOM 



Books 



Commanicat in^ 

Comm anicatii ng " T.E. (i record) 

St:>ryland Favorites 

St:)ryland Favo rites - T.£. 

Story Train 

Story T rain - T.E. 

Happiness Hll] 

Ha ppiness Hxl 1 - T,E , 

The Arbiithnot Anthology of 

C hildren's Literatu re 
Time for Poetry 
The First Bo ok of Poetry 
§A I thery Sn a kes and Other Aids 

to Children's Writing 
A Thousa nd To pics for Composition: 



Revised ^ Elementary Level 
From Though is to Words 

j^ l^^ gS -. Lies, and Dreams 
Lan^yuage Games, Lev el 
Inst ant PEP for Languaj>e 



Stage 
Fl a-ir 

Co rnering Creative Writin j^ 
Th e World of Language - T.E. 



Heath 
Heath 
Laid law 
La id law 

Random House/Singer 
Random House/Singer 
Merrill 
Merrill 

Scott Foresman 

Scott Foresman 
Franklin Watts 
Appleton-Century Crafts 

National Council of Teachers 

of English 
National Council of Teachers 

of English 
Random House/Singer 
Instructional Fair 
International Society for 

General Semantics 
Education Services 
Education Services 
Incentive Publications 
FoUett 



30 
1 

15 
1 

15 
1 

15 
1 
1 

1 
1 
1 



Picti ^naries 

In Other Words 



Scott Foresman 



Richard Scarry's Storyboo k Dictionary Golden Press 
A Charlie Brown Di ction ary World Publishing Co, 

Wee k ly Reader Beg in ning Dictionary Gross et &. Dunlap 
M> Word -Cla e Dictio nary Macmillan 



3 
2 
2 
2 
15 



Pu££ets 
Copycat 



International Fair 
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Media 



Company 



SCHOOL IMC 



Books 

Creative Writing Masters, Level 2 Instructional Fair 
Cassettes 

Listening Skills Program I-b SRA 
Kits 

Photo-Discovery Sets^ No> 1, 2 , 

3. 4, 5 
Kit of Puppets 



I set 



A-V CENTER 

(Within parentheses is the amount of time each item may be checked out,) 



Kits 



Learning Language Skills, III 
Interaction Activity Pak I'^b 
On Staj^e: Wally^ Bertha, and You 
Frances Series 
Open-Ended Stories 

(Casettes 1, 5, 7, 8, 9, 11) 
Plays for Echo Reading 
Children's Folk Tales: Series 6 

(FS 1, 3, 4, 6) 
Children's Folk Tales: Series 2 



McGraw-Hill 

Houghton-Mifflin 

EBC 

BFA 

International Tapes 

Durrell-Murphy 
Millikan 

Mlllikan 



Films 



#8-75 "Dragon Stew" 

#4-237 "The Elephant Eats, The Penguin Eats: Nouns*' 

#4-258 "Monkey See, Monkey Do: Verbs" 

#4-108 "Rapunzel" 

#4-533 "Hello Up There" 

#4-585 "How The Whale Got Its Throat" 

#4-587 "How The Elephant Got His Trunk" 

#4-535 "The Ugly Duckling" 

#8-267 "Listening" 

#4-256 "The Tale of the Ground Hog's Shadow" 

#4-649 "Punch and Jonathan" 

#4-539 "The Puppet Show Caper" 

#4-460 "Communicacion: A First Film" 

Sound Films trips 

#1180 "Jack and the Beanstalk" 

#1186 "The Lion and the Mouse 

#1818 '*Pinocchio" 

#1819 "Snow-White and Rose-Red" 
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4(1 month) 
5 (1 month 

5 (1 monthj^ 

6 (2 weeks) 



(1 month) 
(2 weeks) 



5(1 month) 



24 



Media 



Company 



Unit 



A-V CENTER 

Sound Fi ims trips - Com . 

^;1820 "Thutnbelina** 

^;1824 "Snow White and the Seven Dwarfs** 

^'^1825 "Rapunzer* 

#1835 "The House Disappears" 

Fllmst rips 

#1382 "Pinocchio" 

#2894 "Jack and the Beanstalk" 

#1385 "Jack and the Beanstalk" 

#3013 "The Ugly Duckling" 

#3019 "Thtr tion and the Mouse" 

# 745 "Make Alphabetizing Work For You" 
#3007 "Word Detective" 

#3008 "Some Words Mean Two Things" 

#3020 "The Road to the Land of Oz** 

# 83 "Punctuation Marks" 

# 52 "Introducing English" 

# 195 "Capitalization: Don't Hide in Trees, Please!" 



Cassettes/ Records 



#765 


"You Read To Me, 1*11 Read To You" 


#755 


"The Red Shoes; The Swineherd" 


#751 


"The Tinder Box; The Drop of Water** 


#752 


"The Juniper Tree: The Seven Ravens" 


#747 


**The Emperor *s New Clothes; The Constant Tin Soldier" 


#753 


**How The Whale Got Its Throat; How The Camel Got His Hump" 


#739 


*'How Old Woman and Her Pig, Jack and the Beanstalk; The Three Wishes 




and Teeny Tiny** 


#228 


"Rapunzel** 


#232 


"Snow White and the Seven Dwarfs 


#530 


*'Treasury of English Fairy Tales'* 


#573 


"Yertle the Turtle** 


#640 


"Just So Series** 


#566 


**The Tortoise and the Hare" 


#603 


**Aesop*s Fables" 


#159 


"rhe House at Pooh Corner** 


#582 


"Poems and Songs for the Very Young" 



Stud\ Pri nts 

Children Around the World 

A Child* s World of Poetry #11 

A Chrid*s World of Poetry #12 



Booklets 

More Paper Bag Puppets 
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CONCEPT: 



Teachers should select or develop activities 
and materials which meet the needs and 
interests of children and should not attempt 
"to cover everything'' within each concept. 



PERCEPTION 
PROBLEM SOLVING 
HUMAN RELATIONS 



Language helps us understand self, others, and our wor\d. 



AIMS: 



1. To understand that how we perceive things depends upon whj 
are, where we are, how we feel (mood), and to what we are 
comparing things. 

2. To realize that our language has many different words for 
describing what we see, hear, taste, feel and smelU 

3. To strive toward understanding various emotions. 

» 

4. To find solutions to conflicts. 

5. To utilize the thinking skills of comparing--contrasting, 
classifying — categorizing, and generalizing. 

6. To recognize the importance of all kinds of work. 

7. To develop a positive understanding of other cultures. 



AVAILABLE 
RESOURCES : 



1. Communicating , Heath 
Tasting, p. 17 
Personal Experiences, pp. 19, 37, 45, 47, 89, 96, 
Metaphors, pp. 161, 163, 176 
Similes, pp. 85, 86, 92, 108 
Making comparisons, pp. 108, 163 
Describing emotions, pp. 92, 93 
Imaginary sounds, pp. 18, 94 
Seeing relationships between objects, pp. 44, 45 
Using the Senses, pp. 94, 117, 166, 167 



The World of Language , FoUett (T.E.) 
Shape and Size, pp. 6-29 
Language That Goes, pp. 50-53 
Color, pp. 54-69 
Sound, pp. 70-85 
Taste and Smell, pp. 90-105 
Touch, pp. 106-119 

Language That Reaches Out, pp. 120-123 
Language That Makes Pictures, pp. 156-159 
Human Relations, pp. T8, Tl2, T32, T52, T56, T70, T90, T96, Tll8, 

T130, T134, T146, T166, T170 
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PERCEPTION 
PROBLEM SOLVING 
HUMAN RELATIONS 



3o Arbuthnol Anthology of Children's Literature 
Poems. "Mud," p. 146 

"Galoshes," p. 146 

4 . Time for Poetry 
Poems: "Mud" 

"Galoshes," pp. 371, 372 

5 . From Thoughcs to Words 

Riddles for Springtime, pp. 32-34 

6 . Instant Pep for Language 
Metaphors , pp. 57-61 
Judgmental Statements, pp. 51-53 
Indexing, pp • 19-22 

7. Flair 

Sound poems, p. 120 
Chinese tangrams , pp . 114-116 
Quickie Sensory Suggestions, p. 41 
Blobbo Bugs, p. 95 

8. Cornering Creative Writing 
Making Things Seem Alive, pp. 38-40 
Doodle Bug, pp. 53-56 

Feeling Forecast, pp. 61-62 
Haiku Happenings , pp. 67-68 
Color Splash, pp. 47-48 
Employment Agency, pp. 57-58 

9. Ftlmstrips 

#3013 ''The Uglv Duckling" (A-V Center) 
#1382 and #1818 "Pinocchio" (A-V Center) 

10. Films 

#4-395 "Hailstones and Halibut Bones" Part I (A-V Center) 

#4-396 "Hailstones and HaUbut Bones" Part II (A-V Center) 

#8-267 "Listening" (A-V Center) 

#4-535 "Ugly Duckling" (A-V Center) 

#4-533 "Hello Up There" (A-V Center) 

11. Kits 

Frances Series (A-V Center) 

Interaction Activity Pak I-b (A-V Center) 

"Packet 2-a" 
Learning Language Skills III (A-V Center) 

"Miss Pennypuf fer ' s Taste Collection" 

"Mr. Dippety's Shape Collection" 
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PERCCmON 

12. Library Books 

Happiness is a Warm Puppy , Charles Schulz 
Walter, the Lazy Mouse , M. Flack 
The Boxcar Children , Warner 
Charlotte's Web , E. B. White 

Did You Carry the Flag Today, Charlie? , Caudill 

A Mud Snail's Son , Betty Litton 

Angelo the Naughty One , H. Garrett 

Indian Two Feet , Frisby 

Granny and the Indians ^ Parish 

l^at Can She Be? , (Series), Gloria Goldreich 

What Happens? , (Series) Arthur Shay 

What It's Like , (Series Anne Rockwell 

(Note: Refer to the literature resource section of this guide 
for other selections on cultures.) 

HELPFUL 

ACTIVITIES: 1. Let children observe the clouds. Have them tear from paper a 
cloud shape as they see it. Children sb^ire these shapes with 
each other and discuss how differently each child perceives an 
object. Maybe followed up with "It Looked Like Spilt Milk," 
Nature Stories , paperback, pp. 9-17% 

2. Create Blobbo Bugs. (See Flair , p. 95.) Through these creations 
discuss the difference between descriptive words that are relative 
and those that are absolute. Example: how fat? 

how big? 
how round? 

Use "Doodle Bug" center. See Cornering Creative Writing , pp. 53-56* 

3. Compare shapes and sizes. (Correlate with science kits.) Use the 
poems "Mud" and "Galoshes" to introduce descriptive words. 

4. Order Interaction Activity Pak , Packet 2-a for use with guide 
activities #5 - #10. 

*5. Construct a sense box in which are placed objects to feel or 

smell. Examples: cotton puffs, feathers, ice cubes, sandpaper, 
sponges, soap, pencil erasers, plants, and soda straws. Children 
may be blindfolded and asked to describe these objects using many 
different characteristics. 
Example: soda straw-- long, thin, smooth 

Correlate with "Mystery Touch Box" p. 112 The World of Language , 
"Taste and Smell Riddle" p. 101 Follett. 
Use in conjunction with health unit on senses* 

6. Select a type of candy. Examples: marshmallow circus peanuts 

foil wrapped chocolate eggs 
Allow the children to examine their pieces. Ask the children to 
complete the following open-ended phrases in oral or written form; 

It Inoks like.... The wrapper looks like.... 
It feels.... The inside looks.... 
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PERCEFriON 



IL smells*. It smells like*,,. 

It tasr^rs likt.,,. It tastes like,. It tastes better than..,. 
It sounds,,,, Wuen we eat it, we make a..., sound 

Share "Joilv Beans,'* The World of Language , Follett, p, T64, 
This is a good station activity to help children become aware of 
hov/ our live senses are used, in learning. 

••-7, Tell why: 

the same noise may be loud or soft 
che same pole may be heavy or light 

the same perfume may have a nice or unpleasant smell 

Check the individual understandings of how perception depends 

upon where the listener is, who is smelling, who is the doer. 

8. Prepare a bulletin board or flannel board. List the five senses: 
hear , smell , taste , touch , see on paper balloons, rockets, foot- 
balls, etc, 0 n each shape have children place words or phrases 
correlating with that sense. Some words will fit in more than 
one category. Example: sour, bitter — taste 

growling — hear 
like a rose — smell 
bean-shaped — see 

— touch 

9, Set up a senses station. Place animal cutouts to represent each 
of the senses on a chart. Example: owl — seeing 

skunk — smelling 

In a large box, place objects children have brought from home. 
Have the children choose an object and place it under the correcL 
sense. Ask children to classify all the objects in the box. 

"10. Mount individual pictures of different fruits or vegetables on 
colored 12" x 18" sheets of paper and include a sheet of hand- 
writing paper below each one. Have each child select a prepared 
sheet and relator his perceptions of the pictured object. Work 
for different descriptive words; It Smells Tastes 

Looks Feels 

11. Show the film ''Hello, Up There'* (A-V Center). Have the children 
do one of the following activities. 

a. Draxv' a picture showing 

how you feel when you are angry 

how you feel when your parents fight 

what It feels like to love 

b. Write a story titled 

The Time I Was Most Angry 

Happy 

c. Pantomime a feeling and have the class identify it. 
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PROBLEM SOLVING 



12. The following are subjects for discussion or creative writing 
intended co help individuals express their emotions. 

a. Hov7 would you feel if 

the color of your hair changed to blue every time you 

were sad? 
you were a piece of bubble gum? 
your pencil made music? 

b. How d:> you feel 

when you're waiting for your birthday to come? 
when a riddle is too hard? 
when someone teases you? 

when there's a crash of thunder and you say, "Oh, that's 
nothing*"? 

c. What would happen if 

people forgot how to cry? 
peas tasted like candy? 

you put on a mask that would not come off? 

13. Create a "Feeling Forecast" center. (See Cornering Creative 
Writing , pp, 61-62.) This center is to help students express how 
their feelings are affected by weather conditions. 

14. Combine water and cooking oil in a pyrex pan. Place this on an 
overhead projector. Turn on some music while you add drops of 
food coloring. Blow on the liquid with a straw. Have the 
children relate their impressions. 

Use Flair, pp, 67-68, as a related activity. 

15. Display piccuies on a bulletin board for "Warm Fuzzies" and 
"Cold Prickles." Illustrations are giv^n in T. A. For Tots and 
Other Pr inzes, Freed (available in book stores) • Allow child to 
share his personal "fuzzies and prickles." Consider these words 
in your discussion; 

cuddly muan shadowy 

tickle whimper misty 

Show the film "Ugly Duckling" to discuss the importance of being 
accepted and what individuals would consider "fuzzies and prickles" 
in this film. 



16. Set up a station using the Frances Series (sound filmstrip kit) 
and the corrt :3ponding books by Russell Hogan from the library. 
Allow each child to work with a selection and create his own 
booklet explaining how he would react to a similar situation. 

17. Use "Hailstones and Halibut Bones" in film and written form* 
Dramatize various portions to interpret individual feelings 
triggered by color. Correlate with "Color Splash" center ideas, 
Corne ring Creative Writing, pp. 47-48. 




Designate- a cart.-tr vveeko Each child may select a different 
type- oi u.^rk \^h:ch \u might consider as an adult. If several 
children pick rlu- same occupation discuss what other types of 
jobs ht aught consid(^r and their importance. Each child may 
prepare a report on his selection using resource books. He 
may bring props ?r make a paprC hat to use in his role playing. 
Introduce each child as a guest worker who has come to tell 
what his job involves. 

Set up an "employment Agency" station. See p, 57 of Cornering 
Creative W riting for the directions. Consider "What's Your 
Line?" in Cornerin g Creative P ricing, pp. 137-138, to write 
descriptions of specific occupations. 

Introduce "Haiku Happenings," Cornering Creative Writing , 
pp. 67-68, to help children express their feelings about 
nature. 

Display pictures of children representing different cultural 
groups. Read the poem in The World of Language , p. 54. Follow 
the suggested activities, pp. T57 - T58. 

Read these poems to the class:; 

a. Color 

Wear ir like a banner 
For the proud. 
Not like a shroud. 



Wear it like a song 
Soaring high 
Not mDan or cry. 

Langston Hughes 



b. All One 

There are birds o£ many colors, 

red, blue, green, yellow, 
ytrf a 1 1 one bird . 

Ihere are horses of many colors, 

brown, black, yellow, white, 
>ec all one horsc. 

So cattle; so all living things, 
anin^aib, lloxvers, trees. 



(Discuss shroud as a cover up 
or to cover from view.) 
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HUMAN RELATIONS 



So men in this land, 

where once were only Indians, 

are now men of every color, 

white, black, yellow, red, 
yet a II one people. 

- Hiamovi, Cheyenne Indian Chief 

(Taken from Communicating , Level 3, Heath) 

Discuss individual interpretations of these poems. 

23. Tear selected pictures from Ebony or Ebony Jr . Have the students 
choose a picture and cut it apart to make a puzzle. Write 
descriptive sentences about the picture. 

24. Have the students choose one of Ezra Jack Keat*s books. 
Examples; Hi Ca t 

Letter To Amy 
Peter's Chair 

Allow them to sketch their favorite page in charcoal. 

25. Explain how the Chinese puzzle called a tangram was used to 
create images. Explanation is given in Flair , pp. 114-116. 
Allow the children to work in pairs to create their own images. 
Follow up with verbal or written stories. (Correlate with 
social studies. ) 



CONCEPT: 



AIMSf 



AVAILABLE 
RESOURCES : 



Teachers should select or develop activities 
and materials uhich meet the needs and 
inttrrests of children and should not attempt 
"to covor trvt-rything" within each concept. 



.ISTENING 

ORAL-WRITTEN EXPRESSION] 
ORAL EXPRESSION 
PRACTICAL WRITING 
CREATIVE WRITING 
BODY LANGUAGE 
^CREATIVE DRAMA 



Language is tonununication. 



1. To differentiate between half listening and listening. 

2. To encourage oral and written expression. 

3. To help children feel at ease when talking before a group. 

4. To develop voice intonation, enunciation, and voice control. 

5. lo help children explore drama as a means of self-expression- 

6. To motivate individual creativity. 

7. To help children learn to respond to what we read, view, and 
listen. 



8. To develop the ability to enrich oral expression through the 
use of body language. 



1. Communicating ^ Heath 
•»Chain-Rhymt^," p. 54 
Tongue-Twisters, pp. 55-56 

2. The World of Language , Fcllett 
Movement , pp. 30-49 

Song: *'I'm Gonna Jump," pp. 50-51 
"Half Listening," pp. 84-85 
"Language That Sings Out," p. 86 
Listening, pp. 134-137 
"Never, Never," pp. 142-164 

3. Stai^e 

Choral Reading, pp. 24-39 
Creative Dramatics, pp. 40-52 
Musica 1 Interpretation , p . 59 
Pantomime, pp . 75-79 
National Child Safety Week, p. 84 




ERIC 
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LISTENING 

ORAL-WRITTEN EXPRESSION 
ORAL EXPRESSION 
PRACTICAL \>^ITING 
CREATIVE WRITING 
BODY LANGUAGE 
CREATIVE DRAMA 



4. Slithery Sn akes 

Topics in Writing, p, 18 
Specials, p. 20 
Nonsense TitUsv p, 23 
Dwarf P:)ems, p. 50 

5. Flair 

Author's Registrv, p, 3 
Creative Writing Notebooks, p. 5 
Writing islands < pp. 15-16 
Learning About Authors, p. 26 
Writing to Authors, p. 27 
Author of tht Week Showcase, p. 29 
Writer's Exchange, p. 31 
Crazv Anima Is pp, 42-43 
Letters, pp. 1^6-149 
Tongue Twisters, p. 157 

6 • Instant Pep for Language 
Tone , pp. 1-5 

^* Cornerin g Creative Writing , Imogene Forte 

8. Films 

#4-460 '^Commurication: A First Film*' (A-V Center) 
#8-531 "Evan's Corner" (A-V Center) 
#4-649 '^Punch and Jonathan*' (A-V Center) 
#4-539 "The Puppet Show Caper" (A-V Center) 

9, Filmstrips 

#1765 "How You Communicate** (A-V Center) 

Troll Associates 425 "Introducing English" (A-V Center) 

(Order by tit le) 
#1835 *'The House Disappears*' (A-V Center) 

(Cassette and filmstrip" 

10. Kits 

Interac ti on Act.ivity Cards I-b (A-V Center) 

PackeTs 2-b; 2-c; 2-d; 2-t- 
On Stage:- Wally, Bertha, and You (A-V Center) 
Open-End e d Stori es (A-V Center) (Cassettes) 

#1, 5"? 8, 97 11 
PUoto-St jry D iscovery Sets . #3, #5 (IMC) 
Kit of Pu ppets ( I MC ) 
Northweste r!. B<r 11 Telephone U n a 

Listening i kil l s Profi ram^, Primary Level I-b ( I MC ) 



ERLC 
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LISTENING 



1 1 . Creative Writing Ma s ters Level 2 ( IMC) 

12 • Library Books 

Hand Talk: An ABC of Finger Spelling and Sign Language , 

Remy Char lip 
A Rocket in My Pocket , Carl Withers 
What Happens When You Mail A Letter ^ Arthur Shay 
Listen! and Help Tell The Story , Bernice Wells Carlson 



HELPFUL 

ACTIVITIES: 1. Have the children develop their own class guidelines for good 
listening. To set a conducive environment for good listening, 
see that there are as few distractions as possible i id that 
the children are comfortable. The following points could be 
discussed : 

a. watching the speaker 

b. thinking of what the speaker is saying 

c. being ready to talk about what has been said 

^^2. Use Tape 1, Side 1 from the Listening Skills Program , Level b, 
to observe the listening responses of individual children and 
determine their listening abilities and further needs. 

3. Ask the children how talking to someone on the phone differs 
from a face-to-face conversation. Have them develop good phone 
etiquette through role playing. Write situations on strips of 
paper for calling and answering. Allow each child to practice 
these situations with a partner. 

4. Use the telephone unit prepared by Northwestern Bell to provide 
students an opportunity to learn and practice the following; 

a. how to use the telephone directory. 

b. proper use of the telephone, 

c. how to speak and carry on a phone conversation. 

d. what to do in an emergency • 

(Note: This unit consists of a film, 4 filmstrips, and teletrainers.) 
(Introduce this unit with the film ''Communications: A First Film/') 

5. Show the film "Listening." Divide the class into small groups. 
Allow each group to take a cassette recorder and select a special 
area outdoors or in the school. Have them record the sounds they 
hear during a fifteen minute period. Share the recording of each 
group to build an awareness of the auditory sense. 

6. For listening practicej have a child beat a certain number of 
times on a drum and call on another child to clap back the same 
number of beats* If he respond^" correctly, he may become the 

next drummer. Use Interaction Activity Pak, I-b (Packet 2'-b; 2-c) 
at A-V. 



ERLC 
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LISTENING 



ERIC 



Construct two crowns. Label one "speaker** and the other **echo." 
Select tu:> children to wear the crowns and stand in opposite 
corners. The "speaker" says something in a natural tone. The 
"echo** repeats the same words. This could be used to check for 
accurate 1 istening* 

*8, Play ^'Listen Carefully-" Provide each child with a blank sheet 
of paper. Give simple directions to follow: 

Example: a. Draw a green line near the top of your page, 

b. Draw a purple cat near the middle of your page, 

c. Write the first letter of your name on the left- 
hand side of your page* 

9, Select the activity cards on commercials from Interaction 

Activity Pak, I-b (Packet 2-e) . Help children to recognize how 
commer cia Is use sales pressure. 

10. Use L isten! a nd Help Tell the Story , Carlson, for listening 
activities in which the children respond physically or vocally 
to what thev hear. The following are examples: 

"Five Royal Penguins," p« 24 
"Ten Fingers," pp« 34-35 
"Let*s Pretend," pp, 60-61 

11. Conduct a "Readers * —Interpreters ' Theatre." Have one child read 
a selection and ask the other class members to interpret what is 
read through pantomime, 

12. Play ^'Holiday Game," Choose one child to be the guesser and 
stand in front of the room with his back to the class. The 
leader points to one child to come forward and say, "Happy 
Valentine's Day" ("Happy Halloween" or "Merry Christmas"), 

If the child can identify the speaker, he continues to be the 
guesser. If he doesn't recognize the voice, the guesser sits 
down and the speaker takes his place, 

13. Ask the children to draw a Snizz lewigger . Then write answers 
to the following questions: 

a. Where does it live? 

b. What does it like? 

c* What would you do with it? 

14. Compile a class birthday book. During the week in which a 
child's birthday occurs, post the basic information about this 
individual. The following guidelines could be used: 

a. Where he was born 

b. When he was born 

c. Where he lives 

d. How many people live at his house 

e . His favorite food , hobby, sport 
f • A greatest wish 
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ORAL-WRITTEN EXPRESSION 



During each particular week that this activity is used, have 
each class membt-r write a biography about the birthday child and 
draw a picture to accompany his writing. At the end of the year 
each child could be given his biography. 

15. The class could compile "A Giant Class News Booklet," writing 

summaries periodically of class activities. During the year each 
child could have an opportunity to add his contribution to the 
booklet. This is a fun review of the school year to share during 
the last week. 

*16. Construct a family scrapbook or a "Me Booklet." Each child draws 
a picture of the members of his family and pets. He could write 
a short story about each one. They could include pictures of 
their homes, to be displayed at open-house time. The parents 
could guess which home belongs to them. Make a "Me Tree." Refer 
to On Stage: Wally, Bertha and You , Construction Card #39 for 
directions . 

17. Use this poem to experiment with different voice inflections. 

" Have You Ever Seen????" 

Hav? you ever seen a hippo in a hat? 
A hipoo in a hat???? Just imagine that! 
I have NEVER seen a hippo in a hat! 

Have you ever seen a house full of hay? 
A house full of hay??? Did you say a house full 
of hay??? 

No! Not any day! — I have NEVER seen a house full 
of hay! 

Have you ever seen a horse asleep in the hall? 
A horse asleep in the hall??? A horse sleeps in 
a STALL ! 

I have never seen a horse asleep in the HALL ! 

Have you ever seen a hen in a hive? 
A hen in a hive? OH, MY SAKES ALIVE ! ! i ! 
I have never seen a hen in a hive! 

Havc you ever seen a hog blow a horn? 
A hog blow a HORN ??? As sure as you're born! 
I have never seen a hog blow a horn! 



Teacher: 




Teacher : 
Class : 

All: 



Teacher : 
Class : 

All: 

Teacher : 
Class . 
All: 

Teacher : 

Class: 

All: 



(Taken from Osage School Pamphlet) 
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ORAL EXPRESSION 



18. Create a tongue twister station. Write each one on a cutout 
figure. Instruct individuals to practice for speed and accuracy, 

a. Two treetoads tied together tried to trot to town. 

b. A big black bug bit a big black bear. 

c. Fred fetches fresh fish each Friday. 

d. Six slippery snakes slide slowly South. 

e. Wicked witches will whisk switches. 

f. Chief sheep section. 

g. The sizzling sun shines on six swinging shop signs. 

h. Peter pared the peel from the pile of pears in the pail near 
the pool, then poked then, with a pole. 

(Taken from A Treasury of Games by 
Carl Withers, Grosset and Dunlap) 

i. A mellow yellow fellow has a jelly belly, 
j. Eskimos hardly ever enjoy enchiladas. 

k. Expect extra expenses. 
1. Yippee — a yellow yo yo! 

(Taken from "The Electric Company") 

Note: Additional tongue twisters may be found^in A Rocket in My 
Pocket by Carl Withers. 

19. Tape-record choral reading and speaking done by th^ class. Play 
the tape for the children's enjoyment. Keep in mind that choral 
reading and choral speaking should be done for pleasure rather 
than for drill. The following poems lend themselves to this 
activity? 

a. All: "Pop-pop-pop 



«i3SmL JSSOTEB DUE TO CC?YEJGIIT RKSTRlCTlOiiS 



Louise Abney 

Selection from Choral Speaking Arrangements for the Lower Grades by 
^ Louise Abney and Grace Rowe, published by Expression Co., Boston, MA. 
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ORAL EXPRESSION 

b. The pickety fence 



HiTEBIAL ETMOVED DUE TO COPYRIGHT RESTRICTIONS 



by Davi ' McCord 

c. 

Grandfather Frog 
girls Fat gr^ien frog sits by the pond. 



HATERIiE PJ:M0';TD v'JF COr/PJGUT EESTRICTI0K5 



by Louise Seaman Bechtel 

20. Additional choral readings may be found in Stage , pp^ 24-39 and 
in Interaction Activities Pac I-b, Packet 2-b (A-V). 



15 

39 



PRACTICAL WRITING 

21. begin a photo book when school starts. Compile a section of 
pictures showing the different curriculum areas. Write a caption 
explaining each photo. Begin the second section titled "Student 
for Today/' Choose a student for that day. Place a photo and 
story about him on an individual page. Permit him to take the 
book home for the night after his pcpor is completed. Have him 
share his school day with his family. 

(Verda Tschritter) 

22. Cover a box with gold foil paper and conceal a mirror inside it. 
Tell the children that when it is opened, they will see something 
inside the box that is worth a million dollars. Ask them to 
share what they think is inside the box. Have them share these ' 
thoughts with the class. Then lc>t them pass by the box and see 
their own reflections in the mirror. 

(Mrs. Barbara Wittlief) 

23. Read the story or show the film "Evan's Corner" to the children. 
Talk about it and relate the story to their own personal experiences, 
Have each child pretend that Evan's corner is his corner. Let him 
draw how he would fix his corner, creating a place of his own. Have 
him tell how he would use it. 

24. To introduce the children to some p?-;:ctical purposes for writing, 
select from the following ideas. Compile these selections in the i 
individual composition folders for each child. 

-a. Have the children write a description for a lost pet column 

in a newspaper. Discuss what information is needed to clearly 
identify your pet. 

b. Make various greeting cards, birthday cards, and get-well cards 
as occasions arise. 

c. Write invitations, thank you notes, letters requesting permis- 
sion, or friendly letters. Write a model letter as a class. 
Use pupil sheets #8, (Appendix). 

d. Have a pen pal exchange, for the year, with another class in 
your building. 

^e. Record a simple letter on a cassette tape. Have the child 
write the letter as he hears it. 

f. After a field trip to Oxbow Park, make posters to advertise the 
park. Put down any information that will attract people there. 
Discuss the importance of neatness, attractiveness, clarity of 
message, and use of pictures in transmitting your message to 
the viewer. 

*g. Let the children write letters to actually send through the 

mail. Plan a field trip to the post office to st3 how important 
it is to address mail correctly. Each child may purchase his 
own stamp and mail ^.is letter. Read What Happens When You Mail 
Q A Letter , Shay. 
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CREATIVE WRITING 

25. Have the children make pictures of "never-never" flowers. Tell 
them chat there never was a never-never flower, but they will 
create one. Ask them to close their eyes and imagine what the 
"never-never" flower could be. No one will have a flower jus^ 
like that of someone else. It will be their very own. Write 
stories about them. Correlate with pp. 142-]64 of The World of 
Language ^ Follett. 



26. Use a large box or appliance crate to construct a creative 

writing center. Inside, place a variety of creative writing 
triggers to select from. These could be placed in packets 
hanging on each inside wall. 



27. Consider these hints for creative writing: 



a. Instead of having creative writing at a set time during the 
day, have creative writing at different times. 

b. Have creative writing for pleasure. 

c. Assemble "show-off booklets" of children's writings for class 
display. 

d. Feature student creative writing as a "Special Show and Tell 
Session." 



ERIC 



28. Select from the following "Alphabet" of Creative Writing Triggers 

to aid children in expressing their individual creativity. Compile 
these throughout the year into individual composition folders. 

"Alphabet" of Creative Writing Triggers 

a. What is a Zouch? 

b. My Best Birthday was... 

c. Why Grandmothers and Grandfathers are so nice. 

d. A hole is. . . 

e. How does a tree feel in the winter? 

f . How would you feel if your parents never punished you when 
you were naughty? 

g. Why is a door like a book? 

h. Why is a sunset like a dessert? 

i. Why is a spoon like a car? 

j. Would you rather be a raindrop or a kite? (In the spring, 

in the summer, in the winter, on a mountain top, on an island?) 
k. How many different ways can a bell be used? 
1. What would happen... 

if every flower in the world were yellow? 

if cows had manes like lions have? 

if cats could bark when they wanted to? 

if all the shoes in the world were the same size? 
m. If I could be any animal in the world... 
n. My pet dog... 
o. My favorite day... 
p. My talking frog... 
q. Oops! 
r. Bang! 

s. A sudden crash... 
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t . If I were a bubble. . . 

u. If I wt-re one inch talK,. 

V. If your dt.sk could talk, uhat uould it say about the things 

you put into it? How docs it fed on Saturday? 

w. A scary cave. . . 

X. If I were half an inch tall.., 

y. If I took a ride in a dream bus., 

2. Odds and ends . 



Use ''Chicken Chatter/' Cornering Creative Writing , pp. 43-44, as 
a center on writing creative dialogue. 

Use the following "Open-Ended Stories." Order individually, by 
title, from the A-V Office, for two weeks. 

a. Tape itl "Where's Casey?" 

- Use Individual Lesson Sheet p. 3. 

- Make a poster of Nebo and Casey. 

b. Tape #5 "Get the Job Done" 

Use Individual Lesson Sheet p. 7. 

- Through creative dramatics, reinact the story and 
allow the class to share their endings. 

c. Tape #7 "l>fhat's Cooking?" 

- Use Individual Lesson Sheet p. 9. 

- Set up a station titled "Saturday Afternoon is 
For ." 

- Correlate with Shining Bridges , "The Surprise Cake," 
Macmi llan. 

- Have each child tell or demonstrate how to make his 
favorite food. 

- Make a "paper-roll movie" titled "Ifliat Would We Do 
If It Rained Every Saturday?" 

d. Tape #8 "The Last Play" 

- Use Individual Lesson Sheet p. 10. 

- Correlate with the Minnesota Vikings season. 

e. Tape #9 "The Hungry Tree" 

- Use Individual Lesson Sheet p. 11. 

- Before tht class comes in the room, hide the cassette 
behind-a cat-^ut figure of a tree. Make the tree 
with a face, using a hole the size of a baseball for 
its mouth. Play the tape from behind the tree so it 
appears that the tree is talking. 

- Li-ad the class in a discussion in which the students 
share their own experiences where something of their's 
had disappeared . 

f. Tape It 1 1 "A Balloon's Adventure" 

- Use Individual Lesson Sheet p. 13. 

- Attach a helium-filled balloon to a listening center. 

- Create a st^iti'on titled "A Balloon's Adventure." 

- Correlate with the Creative Writing Masters , (IMC). 

- Display the Copvcat puppet and encourage the students 
to hold a conversation between the puppet and a balloon 
Use Language Games, Level 2 , for additional ideas. 
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CREATIVE WRITING 



31. L%pIorc cbcs*^ approaches to creative writing. 



a. liavo ?acii cluld place an original writing on carbon. Let 
ip.aivLdials c.ir apart the original story; place it in an 
envclopt:; v»xchange it with a partner. Ask each child to 
try CO place it back in sequence* Pupils check the work 
t >r taOt o::her using the carbon copy. 

b» Write stcry starters on paper fish. Attach a paper clip to 
each cne and let each child fish for a story starter. He 
may record, tell, or write the story he creates. 

c. Conscrjct a ''Magic Pencil." Use an empty towel rolU Place 
a pointed drinking cup, designed as a pencil point, on one 
end. Use an inverted nuc cap for the eraser end. Write 
selections from creative writing triggers on strips of paper 
and place them inside the magic pencil. 

d. Wrap a box to look like a gitt. Place title from creative 
writing ::riggers (see #20) inside. Let children lift off 
the rop and select a title. 

e. Use a large bag with story starter ideas placed inside. 
Label it, "In this bag are no tricks, they are treats/' 
Allow children to reach in and grab a creative writing 
idea. Select titles from nonsense titles Slithery Snakes , 
p. 2J. 



^''32. To practice responding to directions, place "secret messages" 
throughout the room for the children to follow. This could be 
done nucb like a scavenger hunt. 

33* Let children experiment with body language using poetry, "Cat," 
by Mary BriLt^'P. Miller, Time for Poetry , p. 94, lends itself 
well tc this activity. This activity could include painting 
pwthe cats m any pose and writing cat stories. I 




BODY LANGUAGE 
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34. Experiment with this selection for expression through body 
language , 

Grumpety Groans 

There once was a man named Grumpety Groans, 
And would you believe it--he had no bones! 

From top to toe, there were no bones at all. 
And his head rolled around like a rubber ball! 

He wibbled and wobbled when he walked. 
And he spoke very slowly when he talked. 

And when he yawned, his mouth v?as so wide 
That twenty gumdrops could hide inside. 

Andwhen his shoulders started to sag. 
He looked like a great big burlap bag. 

His arms would dangle, his chin would drop, 
And his jelly-like legs would f lipp i ty-f lop . 

Grumpety Groans went strolling one day, 
And the sun was so hot he just melted away! 

Louise Binder Scott 

35. Use the song "I'm Gonna Jump'* to encourage individual expres«?ion 
in movement. 

36. See Stage , op. 40-52, for additional ideas on creative dramatics 
and body language. 

37. Have the children experiment with different approaches for sharing 
books and enjoying literature. Example: Provide a time once a 
week when all the children choose a partner and select a secret spot 
in the room. The two partners share the book by reading aloud to 
each other. Have the children choose a different partner each week. 

38. Order Interaction Activitjy Pak I-b , Packet 2-d (A-V) to be used 
throughout the section on creative dramatics and body language. 

39. Obtain the skeleton of an old T.V. set or construct one from a 
large box. Use this as an aid in oral communication to help 
children feel at ease in sharing before the group. To increase 
the volume of the speaker, pretend to turn the volume button on 
the T.V. 

40. Have children pantomime action words such as scamper , s lither , 
glide , snicker , etc. 
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CREATIVE DRAMA 



41. Introduce the puppets Bertha and Wally through the "Icebreaker*' 
section of On Stage: Bertha, Wally and You (Kit A-V). This kit 
provides many opportunities tor helping children use their 
imaginations. Il also has excellent material for building self 
confidence both in a group and before a group. It provides 
creative learning experiences in all oral language areas. 

42. Devise a code for reminding soft-spoken children to speak louder. 
It could be an original code or one taken from a prepared code. 
Example; Morse Code. 

43. Have the children place an imaginary long distance call to 
anyone in the world. Let them choose someone they would like to 
call. This activity would lend itself well to the teletrainers 
included with the Northwestern Bell Unit. 

44. Prepare cards for a station activity with captions taken from 
Creative Writing Masters , (IMC) . Display these cards with the 
copycat puppet to give children ideas of what Copycat might want 
to say. Use this as an introductory activity in working with 
puppets. Show the films "The Puppet Show Caper" and "Punch and 
Jonathan" to help your class plan a puppet show. Use the Kit of 
Puppets (IMC) as a resource. 

45. Allow children opportunities to act out, either silently or 
verbally, one of the following: 

a. peers 

b. teachers 

c. story-book characters 

d . T . V. persona lities 

46. Have the child pretend that he is - 

a. A coconut hanging high in a tree. 

Ask him to show how he feels and what might happen to him. 

b . A waterfall. 

Ask him where his travels will take him. 

c. A volcano ready to erupt. 

Ask how he feels before and after the eruption, and what will 
happen to the things and people around him. 

47. Contact the Civic Theatre or AAUW Special Interest Volunteers for 
a resource person to work with creative dramatics. 
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! Teachers should select or develop activities 
and materials which meet the needs and 
interests of children and should not attempt 
"to cover everything" within each concept. 



SEMANTICS 
USAGE 

CONCEPT: Language is constantly changing. 

AIMS: 1. To demonstrate how we draw inferences from voice inflecti/ns and 

facial expressions. 

2. To define the meaning of opposites and practice recognizing 
antonyms . 

3. To introduce the concept of similar words and provide practice 
in recognizing synonyms. 

4. To explain and provide practice in using the metaphors/of 
comparison, exaggeration, or the idiom to express meai^ng. 

5. To recognize the origin of certain compound words, 

6. To identify homonyms -homophones (words which sound alike, but 
differ in meaning and spelling) and provide practice Jin using 
them. 

7. To explore examples of ambiguity in our language, 

8. To help children become aware of appropriate usage/in oral and 
written communication. 



AVAILABLE 
RESOURCES : 
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1. Communicating , Heath 
Synonyms, pp. 32, 44, 45, 86, 92, 138, 181 
Antonyms, pp. 119, 181 
Metaphors, pp. 161-163, 176 
Similes, pp. 18, 85, 92, 94, 108, 161, 176 
Usage, pp. 93, 109, 63, 88, 154 

2. The World of Language , Follett (T.E.) 
Change, pp. 126-133 

3. Flair 

Idioms, metaphors, and similes, pp. 106-109 

4. Instant Pep for Language 
Metaphorical Language, pp. 59-61 
Inference vs. Fact, pp. 39-44 

5. From Thoughts to Words 
Homonyms, pp. 61-63 
Antonyms, pp. 64-66 
Synonyms, pp. 67-70 (Note the error on p. 67: The first word 

of the first paragraph should be synonyms 
rather than homonjyms . j 
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SEMANTICS 
USAGE 



6. Wishes, Lies, and Dreams 
Metaphors, pp. 143-147 
Comparisons, pp. 87-90 

7. Basic Goals in Spelling , Webster, McGraw Hill 
Levels 2, 3 

8. Kits: 

Interaction Activity Pak I-b , Packet 2g 

Learning Language Skills III , Teacher *s Guide, pp. 37-41 

9. Films trip: 

#3008 "Some Words Mean Two Things" 

10. Library books: 

More Synonyms , Joan Hanson 
More Antonyms , Joan Hanson 
More Homonyms , Joan Hanson 



HELPFUL 

ACTIVITIES: 1. Select one child at a time to reply with an "oh," to the following 
phrases. Have the group observe how the facial expressions and 
voice tones change with the situation. 

As if someone has stepped on your foot.... 
As if you are sleepy.... 

As if your mother is calling you to get up in the morning.... 
As if someone is giving you a candy bar.... 

As if your father says he is taking you to a baseball game.... 
As if your father says you can't go after all.... 
As if someone hits you.... 

As if your mother has told you to turn off the TV now.... 

As if you are angry.... 

As if the dentist hits a nerve.... 

As if you fell off your bike.... 

As if you are petting your dog or cat.... 

As if you take a bite of something you do not like.... 

2. Have each child think of a situation calling for a particular 

response. Let him act out the response and have the other children 
try to guess the situation. Example: You have just been sprayed 
with a garden hose. 

*3. Play the game "Words to Thoughts." On orange and blue cards 

write word opposites. As a class, alphabetize the orange cards. 
Give each child several cards from the blue set. As the orange 
cards are called off, the student who has the blue card (with the 
opposite) places it beside the orange card and gives the two words. 
Tape the two cards together and display. 

(Dorothy Greseth) 
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Place squares of colored paper on each side of a picture photo 
cube. List antonyms on the paper. Have the child turn the 
cube and find pairs of antonyms. He may list or illustrate 
them. This is a good station activity. Variations for the use 
of the photo cube include spelling, contractions, or compound 
words. 

(Joan Davis) 

Make a hopscotch game. On the various divi'^ions write words 
that have synonyms, such as odor, j ump , fri jnd , and shine . The 
child throws a bean bag. He gives a synonym for each word on 
which his bean bag lands. 

Example: ( on the game) ( possible x'esponses) 

odor — smell 

jump leap 

friend --pal 

shine- -glow 

Score as a regular hopscotch game. 

Write similes using Halloween terms. 
Example: As black as.... 

shadows 

a witch's kettle 
a tarred road 
the pupil of an eye 
As spooky as ... . 

a rattling window 

a cobweb 

an empty house 

fog 

Prepare a bag with some of the following articles: 

pencil book salt shaker 

stapler rope elastic 

clothespin egg beater aerosol can 

ketchup bottle tube of toothpaste ball 

Title your collection Bundle Full of Giggles and Wiggles." 
Pull out an object and ask the children to make themselves into 
this shape. Then ask them to move the way it moves. Ask each , 
child to select one article and create a simile in oral or written 
form. Example: 

Tip and shake like a salt shaker. 

Wiggle like a rope. 

Twist and turn like an egg beater. 
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Play ''Compound Old Maid." Cut squares of tagboard. Put one 
part of a c.. .ripound word on each card (either pictures or written 
words) to complete a deck. Color code the lists and ask the 
players to compose a word by using one card of each color. Deal 
the deck to the players. The child may lay down any matches that 
create compound words. Examples for the deck: 



List #1 


List #2 


fish 


hook 


top 


coat 


finger 


nail 


bird 


house 


cup 


board 


light 


house 


foot 


ball 


rain 


bow 


cow 


boy 


straw 


berry 



Play "Catch Copycat.*' (Use rules for "Go To The Dump.") Make 
two decks of cards on which are written homonyms. 
Example: Deck 1 Deck 2 



see 




Shuffle the cards. Deal five cards to each player. Place the 
remaining cards on the table face down. Each player takes his 

turn and asks "Do you have If the person asked has that 

homonym, he must relinquish it. The player receiving the card 
shows both cards and pronounces them. If the person asked doesn't 
have a card to lay down, he replies "Catch Copycat." He must then 
draw a card. The winner is declared when all the cards are paired. 

Write a homonym in each section of an egg carton. Have each player 
toss a button into the carton. The player must use the marked 
homonym correctly in a sentence. He earns a point for each correct 
response. The first player to get six points is the winner of the 
match. Let capable students work with less capable children. 

For April Fool's Day, have the children make cards for their 
parents. On the card illustrate literally a chosen compound word. 
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Other words might include: 



football 
barndance 



icebox 
matchbox 
hamburger stand 



salad dressing 
pancake batter 



piggy bank 
pencil box 
watch band 
basketball 



toothbrush 
ball park 
horse fly 



Discuss ambiguous statements similar to the following to show 
that our language doesn't always mean what it says. 

Have you ever been in hot water? 
Have you ever been in the soup? 
Get on the ball! 

Have you ever been in the doghouse? 
I'm hungry enough to eat a horse! 
It's raining cats and dogs. 
I'm tickled pink. 
I'm all ears. 

Many times one word can mean more than one thing. 

What does some milk mean? 
Put an X over the girl. 

Follow up by having children make a chalk illustration to show 
individual interpretations of these statements. 

Give children the following •'Background Information": Punctuation 
marks, capital and small letters, and regular spacing are unique 
to the written language. These are all man-made additions which 
have made writing easier to read. These changes came about 
gradually over a period of many years in order to develop a 
perfect system of recording language. 

Put up these 2 posters. Discuss how they are ''ifferent. Why is 
one easier to read? Then ha\ e the pupils add the punctuation to 
Poster 2 and ask if this has changed the poster. 



Poster 1 



Poster 2 



Whatcanyoumakecanyoumake 

somethinglneedlcannotmake 

allthethingslneed 



What can you make Can you 
make something I need I 
cannot make all the things 
I need 
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14. Construct a '*Dr. Fix-It** bag from black construction paper. Place 
paper "pills" inside the bag, on which are written cures for 
common usage mistakes. Example: Chas) (^£^5^ ( [Tia^3 

When the need arises for correcting a particular usage error, 
come in with your bag and tell the children that the doctor 
has a remedy for their ills. Use the drill response pattern 
of children repeating the sentence you say, while keeping the 
prescribed pill visible. 
Example: Teacher: He has a new bike. 

Children: He has^ a new bike. 

(Esther Schmidt) 

15. Refer to the Oral and Written Usage Problems section in the 
appendix throughout the entire year. 




• Teachc-rs should select or develop activities 
and materials wliich meet the needs and 
interests of children and should not attempt \ 
"to cover everything" within each concept. 



/J^ENTENCE STRl^CTURE 
COMPOSITION STRUCTURI 



CONCEPT : 



Language has a variety of structures. 



SKILLS: 1. Create a standard sentence with two basic parts (li!5Uli"\jnd fferh 

phrases) . 

2. Change noun and verb forms to show a change in nutrber, 

3. Expand a simple standard sentence by adding other words/and 
phrases . 

4. Differentiate between a complete and incomplete though! 

5. Make a meaningful sentence by careful word arrange.T.enjr« 

6. Distinguish between asking and telling sentences thybugh meaning, 
appearance, and intonation. 

7. Recognize that complete sentences must have a seq(ience to make 
a meaningful story. 



AVAILABLE 
RESOURCES: 



Communicating , Heath 
pp, 44-50 

2. The World of LanguaRe» Book 2 (T.E.]^ p. T51 

3. Basic Goals in Spelling , Webster. McGrawHlir 
Levels 2, 3 



9Q 



4. Kits; 
Photo-Story Discovery Set , #1, 2, 4 
Interaction Activity Pak I-b , Packets 2e, 2f 
Learning Lang jag e Skills III > Action Word Cards 

5. Films: 
#4-258 ''Monkc-v See, Monkey Do: Verbs'* 
#4-237 ''The Elephant Eats the Penguin Eats: Nouns'* 



6. Creative Writing Masters Level 2 (IMC) 
Casettes : 

Listening Skills Program, Primarv T-v^i i-b 
Tape #5 , side 1 
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HELPFUL 

ACTIVITIES: *1. To determine the level of understanding and self-expression in 
sentence structure, use this as a diagnostic activity. Display 
phrases and pictures • Have each student build a sentence using 
the given phrase and picture. This could be used orally or 
written. Example: 




*Use Pupil Sheet #1 (Appendix) as 
an additional diagnostic tool. 



2. Diviu i the class into groups of three or four. On the overhead 
proj<:Ctor write two nouns. Have ear.h group compofe a sentence 
using: these words* Shore the sentences with tue class. Help 
the children discover thot a n'raiDer of different sentences can 
be made from the same two words. As a follow-up, select a 
sentence from **PiPocchio** on pages 97-106 of Communicating . Heath. 
Copy the words on cards and arrange them so that they are In the 
order of the original sentence. Then experiment with other 
meaningful sentences by merely shifting the words around. 

3. Order Interaction Activity Pac I-b . Packet 2e (A-V Office;. Use 
these cards to set up center activities building sentences and 
stories . 

4. Use Creative Writing Masters , Level 2, to provide opportunities 
for the children to apply their learnings about sentence struc- 
ture or read part of a story (example: The Mousekln Cake) . Have 
the students finish the story in written form. 

*5. Use the Photo-Story Discovery Set , numbers 1, 2, and 4. Select 

seven cards. Arrange them so that they tell a story. Use a tape 
recorder to record sentences that tell the story. Use this to 
check individual application of expressing complete sentences and 
related thoughts in a paragraph. 

6. Show the films, ^'The Elephant Eats, The Penguin Eats: Nouns" and 
'"Monkey See, Monkey Do: Verbs** as an introduction to the terms 
nouns and verbs. 

7. Use this activity to introduce noun and verb phrases. Choose 
two colors of paper and cut butterfly wings. Write noun phrases 
on one set of wings. Write verb phrases on the second color. 
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SENTENCE STRUCTURE 
COMPOSITION STRUCTURE 



Instruct the children to build sentences by selecting a noun phrase 
for the first part of the sentence and a verb phrase for the second 
part. 




This activity could be used to help children become aware of the 
need to use plural forms. 

Take the children on an imaginary walk into nonsense land. Start 
the venture by giving singular noun forms suggested. Have them 
state how they would use the noun to show more than one. 

tweedledum chelephant frobin 

tweedledee shippo ploctopus 

Use the '^Action Word Cards** (resource #4) to help children learn 
the three tenses of the regular verbs. Have the child use the 
verbs functionally by telling a simple story as he moves through 
the sequence of fhe verbs. For additional helps, refer to the 
teacher *s guide^pp. 62-69. 

Arrange various objects on a table and cover them with a cloth 
or sheet. Choose one child at a time to take a peek. Ask him 
to give three concise statements describing \jhat he has seen. 
Example: I see a toy. It is blue. It is smaller than a book. 

^^fo check mastery of plurals, place two similar objects under the 
cloth. In addition to regular nouns as toy-toys, use nouns as 
goose-geese, foot-feet, tooth-teeth, man-men, mouse-mice. 

Ask the children to listen as the following paragr:?h is shared: 

For lunch Mr. Eatalot had one chicken, two turkey, 
three ham, four cake, five pie, and six quart of 
milk. I can't believe he ate the whole thing. 

Allow the children to determine why the story sounds incorrect 
and hov; they would change it. Summarize the concept of showing 
more than one in some words. The plural forms may be shared in 
either oral or written form. (Taken from Laid law^ Book 2, p. 73) 
As an enrichment activity, hold a contest. Ask each contestant 
to creaL..* his "Mr. Eatalot.'* 
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ERIC 



*12. Use Pupil Sheet (Appendix) co determine the individual 
student's level of achievement, 

13. Select short sentences from children compositions and show 
how they can be combined using words such as and , but , because , 
after , when , or before . 

14. Choose a sentence from **Jack and the Beanstalk Communicating , 
pp, 66-83. Work for sentence expansion. Example: 

Start with: He jumped out of the window. 

Expand with: He jumped out of the window and onto the 
beanstalk . 

He jumped quickly out of the window and onto 
the green beanstalk. 

He jumped quickly out of the small window and 
leaped onto the s lippery green beanstalk and 
climbed until at last he reached the sky « 

-Pupil sheet #3 (Appendix) may be used following this activity. 

15. Play "Track Down the Sentence." Discuss the use of the question 
words who, what, where and when. Tell each child to compose an 
asking sencence using one of the question words. Let each child 
roll his paper (scroll style) and hide it. Have the children 
play detective and when they "track down" a paper, instruct them 
to write a telling sentence reply. 

16. Share "The Goblin," Rose Fyleman, Time for Poetry , p. 338. 
Piay a sentence game. Have the class compose sentences using 
these guidelines: 

Begin with a word that tells who . (Goblins) 
Add a word that tells whsrt. (Goblins danced) 
Add a word that tells how . (Goblins danced merrily) 
Add words that tell where . (Goblins danced merrily on the roof) 
Add words that tell when . (Goblins danced merrily on the roof 

last night. ) 

(Taken from Language and How to Use It, Book 2 , Scott Foresman) 

17. Have a ''Human Interest Question and Answer Session." Select a 
panel to sit facing the audience. The audience asks a question 
of interest to anyone on the panel. The panel member answers in 
a sentence. Questions may include, "What is your favorite game?" 
"What do you do after school?" "How many sisters and brothers do 
you have?" 
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'^18. Play "I Knou a Sentence/* Havc the children take turns composing 
an oral sentence. Choose another child to tell whether it is a 
statement or a question. As an evaluation, place asking and tell- 
ing sentences on tape. Ask the children to listen to these and 
try to determine whether they are statements or questions. 

19. Play "Scrambled Eggs." Place riddles with answers on the chalk- 
board or f lannt-lboard. Ask the children to rearrange words 
composing a meaningful answer. For added fun, write the words 
on egg shapes . 

Consider the following examples: 

l^at time is it when an elephant sits on a little red 
wagon? 

wagon is it for a new time 

\^at is a baby after it is two years old? 
is years it three old 

Whar are little gray cats called in Wisconsin? 
are they kittens called 

l^at do lions have that no other animals have? 
lions they little have 

20. Use recording 5, side 1 of Listening Skills Program I-b (IMC). 
After listening to the recording, follow the suggested activities 
on p. 36, Teachers Manual. 

21. Cut simple Sunday comic strips into sections and have the children 
put them in the correct order. Correlate with Interaction Activity 
Pak I-b, Packet 2-f. 




b. 
c. 




d. 



LITERATURE STRUCTURES 

CONCEPT: Language has a variety of scrucLures. 



AIMS: 1. To help children become aware of Che differenc literature forms. 

2. To help children enjoy and appreciate various forms of literature* 

3. To help children distinguish between the make-believe and the real 
wor Id . 

4. To help children realize chat their writings can become literature. 

AVAILABLE 

RESOURCES: Suggested Literature Selections 

U Folk Tales and Fairy Tales 

a* Rapunzel , Grimm; Film #4-108 '^Rapunzel"; Filmstrip and 
Cassette *1825; Cassette ??228. 

b. "Jack and the Beanstalk," Communicating , pp. 64-83; Jack and 
the Beanstalk , Ann Herring; Filmstrips #2894, 1385; Filmstrip 
and Cassette #1180; Tape #739-, 

c. "The Travels of a Fox," Communicating , pp. 1-15. 

d. "The Elves and the Shoemaker," Story Train ; The Shoemaker and 
the Elves , Ann Herring 

e. "The Lad Who Went to the North Wind," Story Train . 

f. "Lazy Jack," Story Train ; Lazy Jack , Joseph Jacobs. 

g. "The Lion and the Mouse," Story land Favorites pp. 7-20; 
Filmstrip #3019; Filmstrip and Cassette #1186. 

h. "Snow-white and Rose-Red," Story land Favorites , pp. 115-133 
Snow-White and Rose-Red , Griinm; Filmstrip and Cassette #1819. 
Snov White and the Seven Dwarfs , Randall Jarrell; Filmstrip 
and Cassette #1824; Cassette #232. 

j. Thurobelina . Hans Christian Andersen; Filmstrip and Cassette 
#1820. 

k. "The Red Shoes and the Swineherd," Anderson Spoken Art Set #755, 

1. The Tinderbox , Hans Christian Andersen; Casette #751. 

m. The Juniper Tret^ and Other Tales from Grimm , Grimm; "The 

Juniper Tree," and "The Seven Ravens," Cassettes #752. 
n. "The Emperor's New Clothes" and "The Constant Tin Soldier," 

Casettes #747. 

o. "The Three Wishes," Storyland Favorites ; Casette #739. 

p. Little Tiny Woman , Margot Zemach; "Teeny-Tiny," Cassette #739 

q. The Old Woman and Her Pig ^ Paul Galdone; Cassette #739. 

r. "The House That Jack Built," Communicating , pp. 60-61; 

This Is The House That Jack Built , Rodney Peppe 
s. Story Telling With the Flannelboard, Book 2 , Paul S. Anderson 
t. "Treasury of English Fairy Tales," Cassette #530. 
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Fantasies 

a. Yurtle the Turtle , Dr. Seuss; Cassette #573 

b. Green Eggs and Ham , Dr. Seuss 

c . McElligot * s Pool , Dr. Seuss 

d. The Five Chinese Brothers , Bishop 

e. Madeline ^ s Rescue , Bemelman 

f. *'Pinocchio/' Communicating , pp. 97-106, 128-137; Pinocchio , 
Ann Herring; Filmstrip #1382; Filmstrip and Cassette #1813 

g. "The Road to the Land of Oz," Filmstrip #3020 

h. "The Little Elf/' Bangs, Time for Poetry , p. 343 

i. "The Tale of Custard the Dragon," Nash, Time for Poetry , p. 318 
j. Film #8-75 "Dragon Stew" 

Animal Stories 

a. Film #4-585 "How The Whale Got His Throat"^ Cassette #753 

b. Film #4-587 "How The Elephant Got His Trunk" 

c. "How The Camel Got His Hump," Cassette #753 

d. Blaze and the Forest Fire , C. W. Anderson 

e. Danny and the Dinosaur , Hoff 

f. The Happy Lion , Fatio 

g. Thunderhoof , Syd Hoff 

h. Ski Pup , Don Freeman 

i. "How To Tell the Wild Animals," Wells, Time for Poetry , p. 286 
j. "The Runaway," R. Frost, Time for Poetry , p. 154 

k. "Just So Series," Cassette #640 

Legends 

a. Film #4-256 "Tale of the Groundhog* s Shadow" 

b. "How the Chipmunk Got His Stripes," Happiness Hil l, p. 71-72 

c. The Stolen Necklace , Anne Rockwell 

d. The Dancing Stars: An Iroquois Legend , Anne Rockwell 

e. "How the Bear Lost His Tail," Storyland Favorites , pp. 37-46 

Fables 

a. "The Rabbit and the Turtle," Communicating , pp. 38-42 
Storyland Favorites , pp. 58-63; Cassette #566 

b. Film #4-125 "The Hare and the Tortoise" 

c. "The Ant and the Grasshopper," Open Doors , pp. 40-4i 

d. "The Dog and His Shadow," Palmer Handwriting Book 2 

e. "The Town Mouse and the Country Mouse," Story Train ; Ginn 360 
The Town Mouse and the Country Mouse . Paul Ga Idone 

f. "The Turtle Wlio Couldn^t Stop Talking," Communicating , pp. 46-48 

g. *'The Shepherd Boy and the Wolf," Communicating , pp. 90-91 
The Boy Who Cried Wolf , Katherine Evans 

h. "The Boy and the Wolf," Shining Bridg es , Macmlllan; Seven is 
Magic , Ginn 360 

i. More Fables of Aesop , Jack Kent; "Aesop^s Fables," Cassette #603 
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6. Adventure Stjrics 



a. The 500 Uat^ of Bartholomew Cubbins , Dr. Seuss 

b . Baitholomcw and the Qoblec k , Dr . S eus s 

^' Winnie-thtr-Pooh , Milne; "Tht House at Pooh Corner,'* 

Cassette #159 

^* M r. Poppe r' s Penguins , Acvvater 

^' Caps for Sale , Slobodkina 

^* Martin' Dinosaur , R , Davis 

g. Blueberries f or Sal , McCloskey 

h. "Jonothan Bing," B. Brown, Tim e for Poetry 
1. "GrLzzly Bear,*' M. Austin, Ti me for Poetry 

7. Stories of People and Culture 



a. '*The Dangerous Cowboy," Communicating , pp, 27-31 

b. *'A Thief in School," Communicating , pp. 144-151 

c. ^^i::>tle for Willie , E. J. Keats 

d. Snowy Day, E, J. Keats 
G oggles , E, J. Keats 

^* A Friend is Someone Who Likes You , J. W, Anglund 

g. Crow Boy , Yashima 

h. A Pair of Red Clogs , Miyoko Matsuno 
^* The Red Balloon , Albert Lamoirsse 
j. The Village Tree , Yashima 

k. Mei Li , Handforth 

1. Annie Pat and Eddie , Hayvood 

m. Snowbound with Betsy , Haywood 

n . When I Go to the Moon , Lew i s 

o. "Singing/' Stevenson, A Child's Garden of tTerses 

p. "Sakura," (Japanese Folksong) Th e World of Language , Follett 

T, E., pp. 58-60 

q. Childr en Ar oun d the World , Study Prints (A-V Center) 

(Refer the Human Relations Resource section of this guide 
for additional selections,) 



8. Plays 



a. "The Hoc Weather Mix-Up," Encha nted Gates , MacmiUan 

b. "The Bdy Who Called Wolf/' SevJn is Magic, Ginn 360 

c. "A Play," Cjm minicating , pp. 155-158 

d. "Turn Off the Sun," S tage , pp. 62-72 

^' Giants an d Other Plays for Ki ds, Cyd Hoff 

^* Plays f or Ech o Reading (Kit from A-V Center) 



9. Choral Reading 



a. "Open the Door," Communicat ing, pp, 124-126 

b. "The Owl and tht- Pussy-Cat," Stage , pp. 33-34 

c. "The Baby Goes to Boston/' The World of Language , Follett, 
Tc E. , p. 44 
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d. "Sjng tor Dummt r Tht- W ^t Id of Languag e, Follett, T, E, , 
p, 31 

e. **The Squirrol/* Tht^ World o f Language , Follett, T. E>, p. 55 

f. **Thc-re Once Was a Puffin/* Communicat ing, pp* 120-121 

g • "You Don^ r Look Lik e Your Mo ther.'* said the Robin to t he Fawn , 

Aileen Fisher 
^* Tale Twisters , Aileen Fibher 

^' Lisu enl and Help Te ll tht: Story, Bernice Carlson 
j • Juba This and Juba Th at ^ Virginia Tash j ian 



10. Poetry 



3- Hey! Bug and Other Ppe ms A bout Little Things , Elizabeth Itse 

^* Bes t Li 1 1 le Hous e , Aileen Fisher 

c. HoK_To E at a Poem , Agree 

^* In t he W oods, In t he Mea do w, In t he Sky , Aileen Fisher 

e. **You Read to Me, 1*11 Read to You," Cassette #765 

f. **Poems and Songs for the Very Young,'* Tape #582 

g. "Let*s Say Poetry," Tape #97 

A Chi ld's W or ld of Poetry #11 . Study Prints (A-V Center) 

i, A Child' s__Wo^^ Poetry #1 2, Study Prints (A-V Center) 

j ' A Be ginning Book of Po<rm s, Marjory Lawrence 



Note:; You may want to use the following definitions for this Literature 
section , 

Fairy Ta le ^ a simplt- srory with supernatural creatures like elves, 
fairies, and witches. 

Fab le " c brief tale, ut>aally having animals as characters, and 
containing a moral or a useful truth. 

Leg^end - a story of events usually regarded as historical, but not 
usually verifiable; an attempt to explain a natural 
phenemenon. 

FolktaK. - a story from f ht _c\ iimon people, depicting their life, 
customs, say ir|gdCatvd traditions. 

- Joanne Swenson 





FOLK-FAIRY TALES 
FABLES 



HEL?FUL 

ACTIVITIES; 1. Ask children to listen to different versions of a folktale. 

Example r "Jack and the Beanstalk/' Have the children see if 
the ending o£ this story is the same as it was the last time 
they heard it- Summarize the concept that folktales often have 
a variety of different endings^ 

2. Discuss the devices of repetition typical of certain folktales 
and ask the children to build a simple cumulative story using 
repetition. Allow them to dramatize their stories. 

3. Experiment with individual intonation patterns. Ask each child 
to give his interpretation of the way certain story characters 
speak. Example: Using "Jack and the Beanstalk," have the children 
play the role of the giant, his wife, and Jack. Discuss why they 
think the giant sounds harsh or grumpy; why the wife sounds 
frightened or meek; or why Jack sounds sly and curious. 

4. Identify thyming language in Dr« Seuss books* Allow the children 
to observe that rhymes do not jusc come at ends of lines. Ask 
them to maktr rhymes using funny words* Exw.mple: Cork , Lum pet^ , 

Bi£. 

5. Stimulate language imagination by displaying a black and white 
picture from "A Friend is Someone Who Likes You." Ask the children 
to make the picture come alive by describing it with color, 

6. After reading animal stories, ask the children to draw a picture 
of an animal, exaggerating certain features of the animal. Enjoy 
seeing how distortion of detail is sometimes used in comics and 
humorous literature , 

7. Select imaginary names and write them on chalkboard. Ask the 
children to choose one of the names and tell what it is and how 
the name was derived. Examples: 

Crabbit Chippo 
Sloctopus Brobin 
Smostr ich 

8. After reading Caps for Sale , Slobodkins, have the children prepare 
a mobile using many different hats, 

9. Set up the ct^nter "Fable Frolic," Cornering Creative Writi ng, 
pp. 59-60, 

10. Use Stage to introduce creative dramatics with fables^ Fables 
are good for beginning drama since the scenery » characters, and 
plots are t-asil> identified. Try "The Town Mouse and the Country 
Mouse" with stick or sack puppets. 
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ANIMAL STORIES 
LEGENDS 



11. Using a well-known tune such as ^'Mary Had a Little Lamb," make 
up new words for it about the characters of a fable. Example: 

Once there was a foolish hare, 
Foolish hare, foolish hare; 
Once there was a foolish hare 
And a pokey tortoise, too* 

(Taken from p. 72 of "A Curriculum for English," 
University of Nebraska Press*) 

12. Compose a list of famous animal characters from literature 
selections. Choose two teams. Read aloud the name of one of 
the animals and have the players from team A identify the type 
of animal and the name of the story in which the animal was 
found. Take alternate turns between teams A & B. Give five 
points for each correct answer. Example: 

Ping: duck, The Story about Ping 

13. Show the films "How the Whale Got His Throat" and 

"How the Elephant Got His Trunk." 

Have the children make up other myths to explain natural facts. 
Consider these examples:, 

"How the Cat Got His Whiskers" 
"How the Zebra Got His Stripes" 
"How the Wind Got Its Voice" 

14. See "Believe It or Not," Cornering Creative Writing , pp, 35-36. 
This selection gives ideas to utilize in a learning ceciter on 
myths . 

15. Have the children experiment with different approaches for 
enjoying literature. 

a. Set aside a time each week for a "Reading Break." Ask each 
child to supply himself with adequate reading materials to be 
used for a twenty minute period. He may bring books from 
home, the library, or make selections from the room resources. 
Everyone, including the teacher, spends this period reading 
silently for self enjoyment. Place a "Do Not Disturb" sign 

on the classroom door. Allow each child to select a comfortable 
spot for this period where he will remain for the entire time. 

b. Designate an area of the room as the "Magic Carpet." Place a 
rug on the floor and let the children sit in this area to 
pretend they are aboard a flying carpet taking them to "Reading 
World." 
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SHARING LITERATURE 



c. Use a large appliance box and convert iL into a Hawaiian 
house (^halc) by covering it with fringed crepe paper to 
look like a grass hut. Allow the child to place a lei 
around his neck and enter the '*hale'* to read. 



d. Choose a quiet corner of your classroom as a "Poet*s Haven." 
Ask children to read favorite poems from a "Poetry Drawer" 
of your favorite poems. Allow each child to add his favorite 
selections and compile a classroom "Poetry Drawer." Build 
from these selections; 



*'Come, Little Leaves/* G. Cooper 
"My Shadow," R. L. Stevenson 
"Black and Gold," N, B. Turner 
"Cat," M. B. Miller 

"The Months," Communicating , Heath, p. 26 
"Walking in the Woods," K. Reeves, Communicating , 

Heath, p. 165 
"Pleasant Tastes," Ilo Orleans 
"Fingers," Eve Merriam 
"Little Talk," Aileen Fisher 
"The Animal Store," Rachel Field 
"'I Can't,' said the Ant," Polly Cameron 
"About the Teeth of Sharks," John Ciardi 
"Mice," Rose Flyeman 

"Tom Tickleby and His Nose," Laura E. Richards 

16. Create an experience to acquaint children with Caldecott award 

books. Explain the meaning of this award to the children. Choose 
from this category, books to use in different activities or 
stations. The following selections arfe examples: 



One Fine Day , Hogrogian (Have children share through 

creative dramatics.) 
F unny Little Woman , Mosel (Have children view and 

listen. Use the dukane 
projector, cassette , f i 1ms trip. ) 
Madeline's Rescue , Bemelmans (Have children create an 

ending to this story,) 
Drumnier Hoff , Emberley (Have children express reactions 

through painting,) 
May I Bring a Friend , DeRegniers (Have children make the 

animal friends from clay or 
bread doughy ) 

Note: This would be a good activity to organize as stations on 
a grade level in conjunction with the school librarian. 
Each teacher and the librarian would take responsibility 



for certain selections and activities. The children would 
be divided into groups and rotate through each station. 




(Donna Olcott) 
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SHARING LITERATURE 



17. Use this activity to acquaint children with library resources. 
Group your class according to reading ability. Use two categories. 
Introduce one group to biographies of famous people (921 shelf of 
library). Guide the other group to animal stories. Allow each 
child to make his own book selection and keep it for two weeks. 
Have children use Pupil Sheets #10 and #11 (Appendix) to organize 
their information. 

(Donna Olcott) 

18. Use Whistle for Willie , Keats, to develop creative expression. 
Have th<? children pantomime the story as it is read. Ask the 
children to write about themselves learning to do some difficult 
thing. Allow them to dramatize their individual experiences. 

19. Periodically, compile class books or folders of compositions 
written by the students. Place them in the library for other 
children, to check out as literature. 
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Teachers should select or develop activities 
and materials which meet the needs and 
interests of children and should not attempt 
"to covor cvcrychLiig" wichm each concept. 



CAPITALIZATION 



CONCKPr: 



Language has certain mechanical conventions. 



SKILLS; 



1, 
2. 
3. 
4. 
5. 
6. 
7. 



Cijpitalize the word I_, 
Begin sentences with capital letters. 
Capitalize the names of people and pets. 

Place capitals on story and book titles, signs, and labels, 

Use capita 1 letters for titles and initials. 

Start the days of the week, months, and holidays with fcapitals< 

Begin names of schools, streets, towns, cities, states^ and 
countries wLth capital letters. 

Capitalize the greetings and closings of letters. 



AVAILABLK 
RESOURCES: 



^' Communicar ing , Heath 
I, p. 174 

Capital letters, pp. 23, 124, 127, 174, 175 

Days of v;eek, pp. 124, 174 

Titles of persons, pp. 36, 174-175 

Names of cities, pp. 23, 36, 174 

Holiday, pp. 36, 174 

Months, pp. 23, 36, 174 

Persons, pp. 23, 36, 174 

Pets, pp. 36, 174 

Titles of poems, pp. 127-174 

2. Flair 

Month poems, p. 119 

3. The World of L anguage , Follett (T.E.) 

Holidays, pp. 20-21, 101 



Films trips : 

"Cap] ta lizat ion , 
(A-V Center) 



Don't Hide in Trees," Troll Associates 425 
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CAPITALIZATION 



5. Kits: 

Interactio n Activ ity Pak I-b , Packt-t 2f 

6. Library Books 

Chicken Soup with Rice . Seadak 

Do You Want to See Something? , Mtrrtani 

Around the Y ear> Tasha Tudor 

The Bear's Almanac , Berenstain 

A Year in Bear Co u ntry , Berenstain 

Over and Ove r, Charlotte Zolotow 

Skip Around the Year , Aileen Fisher 



HELPFUL 
ACTIVITIES: 



Refer to pp. 46, 47, 48, 49, 
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PUNCTUATION 



CONCFiPT; 



SKILLS: 





Languagt has ctrrnin mt^clianical conVtntLons. 

1. Use a period afior star cment:?, 

2. End abbreviations and initials with periods. 

3. CIoso a.:>king stntences with a question mark. 

4. Conclado st-nttncos showing sirong feeling or surprise with 
exclamation marks. 

5. Place commas in dates, 

6. Use commas in the greeting and closing of letters and in addresses. 
Pur apo^rrcphes in contractions and possessives* 

8, Include dashts between inclusive numbers. (ex: 21'-29) 



AVAILABLE 
RESOURCES 




ERLC 



1. Commu nicating, Heath 

Apostrophes in contractions and possessives, pp» 152, 153, 179 
Commas , pp . 142 , 180 
Exclamation marks, pp, 35, 180 
Periods, pp, 34, 35, 180 
Punctuation marks, pp, 34, 179, ISO 
Periods after titles of pe rsons , p ♦ 36 
Question marks, pp, 34, 180 

1. The W orld of LanfiuaRe, Follett (T , E, ) 

Contractions , pp . 96 , 9 7 

Abbrtviai lon.^ . pp. 105, T36 . 148, T102, T137 

3. Creativt: Wr it ing Masters, Level 2 (IMC) 

4 . Fi Imstr ips : 

"Puncludt ion Marks," Troll Associatts'425 (A-V Center) 
(Order b> title.) 

5. Library Books 
Exclamations, l^at Good Luck! What Bad Luck!, Char lip 
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CAPITALIZATION 




HELPFUL 

ACTIVITIES: -1. I'se th<r bookv/Orm .story (Pupil Sheet -^4 - Appendix) on the chalk- 
board, overhead projector, or opaque projector as a diagnostic 
test. Have the children write the story correctly. Tell the chil- 
dren how many capital letters, pt-riods, question marks, and excla- 
mation marks are used. If thi<; activity is used as an evaluation, 
omit specifying the number of capitals and punctuation marks- 



"2. Cut sevt^ral head shapes, body segments, and tails from construction 
paper.. Place a vocabulary word on each segment. Any word in head 
position must begin with a capital letter. Tails raust have either 
a . , ?, or ! on them. H^vo the children build sentences by form- 
ing a complete worm. Example: 
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-3. Provide each child with a large cut-out period, question mark, 

and exclamation mark. Choose a leader. Have him give a sentence 
(asking or telling). The first child to respond correctly by 
holding up the correct sign becomes the new leader, 

A. Write riddles (metaphors) using the word I_. Act out the riddle 
through role-playing.' Example; 

I am a what*s-it, 

I am furry. 

1 like purple plums, 

Wliat am I? (Illustrate answer and name it*) 

(Nydia Klepper) 

Refer to section IV of Stage , pp. 40-51t 

5. Read the poem, "The Back to School Pencil." Display a copy of this 
poem. Ask the children to look for the word I_ and count how many 
timeji it appears. Point out that !_ is always capitalized. 

The Back to School Pencil 

"Ouch/' said the pencil, as mad as could be, 
"Some naughty school child is chewing on me." 
"You-all," said the pencil — he came from the south, 
"Never should put me inside of your mouth." 
"I often am dirty, I fall on the floor, 

I'm covered with germs, and what's more — " 
"I'm not for eating, I'm filled up with lead. 

From my red wooden coat to my black sharpened head,. 

Your teeth are for chewing, that's easy to see; 

So use them dl mealtime, and not on poor me!" 

This could also be used for choral reading, 
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CAPITALIZAI ION 




My birthday is ... 
1 say "neat" when 
I say^ " yecch" whe n 



i am a . . 
1 Live dt 



Fboy 

I 1010 Sc , N L 
I Jan 10, 



i I ide hor > 
! I v^at spinjch 



I dfti 



Ti\t- teacher coaid make a chart as illustrated. Each ctiild Cvjald 
takt^ a turn m completing the sentences^ which would o«. di.splaytd 
be.^idt the phrases. The other children would try to gat^s v.i\o 
the writer is The writer's name could be hidden und< r a flap and 
revealtd when the mystery is solved. Other questions could bt 
added, such as 



7. Reier id From 'thoughts to Words : pp- 18-20, Christ ma-. 

pp. 74-76, Springtirr.t 
pp. 123-126, Kallowtcn 

Baild ther>e ideas into specking, list ning, puppetry, and crt ai ive 
dramatics. Individual ideas can be placed on a cassettt >r 3n a 
class chart- 
s' Read a sh:>rt c.tory to the class, leaving off the trtle A^k thtm 
CO suggest tides. List these on the board. Then, have cacii child 
copy tiLS preference, using capital letters in the appropr^^tt 
places, Enjoy comparing the author's title with their own 

9, Observt signs and labels in school, at home, and in tht coniiTianit. 
Children could use various art media to make signs that thty- havt 
seen Cat labels from magazines, newspapers, or boxe.-> Dtvtijp 
functional signs such as supply labels (brushes), dir^cti)nul 
labels (west), and signs relating to other subject art as -vich 
:>cienc€, social studies and tnath^ 



3 things I like . . 
3 things I don't like 
Th<.re are people in 



my family. 
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CAPITALIZATION 



10. Read "Mr. Pmc'r. Mi\td-l'p Sign^/' (Ginn 360 May I Com e In?) for 
enjoymvnt and discu.ssion of signs Use the poem "Signs," Ilo 
Orleans , 

S IGNS 

When I went ri.di.ng 

Yesterday 
I watched the signs 

Along the way. 

"No Parking"; "Exit"; 

"To the Zoo" ; 
"Traffic Circle"; 

"Fifth Avenue" . 

"Stay in Line" ; 

And "Stop" and "Go" ; 
"Tunnel"; "Bridge"; 

"Steep Hi II" ; "Go Slow", 

"No Trucks"; "One Way"; 

"No Turns"; "Keep' Right" ; 
The signs are everywhtrt^ 

In sight! 

I read out loud 

Each sign I saw. 
So Daddy should 

Obey the law! 

Follow up with the C reative Writing Masters, Level 2 worKsheet 
on s igns , 



11, Use Packet 2£ jf the Inter actio n Activity Pak I-b to st It-ct 
activities for centtrs or siatuns on signs and labels. This 
packet alsD has jther suggestion^ for activities under this 
concept . 

12. Discus:> titles; A titK somtrtimts gives a clue to the main idea 
of a story; it is intended t^ attract the reader. Put words on 
strip cards and place m a box Havt- children arrange into use - 
able titles and create a stor> from the title. 
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13» Use the following game to help children differentiate bttwei-n 
words of similar appearance. Children could play in pairs or 
teams Mmi-^spinners , as shown in the illustration, could be con- 
structed from tagboard The children take turns spinning the arrow, 
They must correctly say the word on which the arrow stops. They 
could use a game board and move up one square for each correct 
response (Other abbreviations could be added, such as Dr , p > , 
a.m. and p . m > ) ! 
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CAP1TA1.I/-AI ION 
PL'NCIL'AI ION 
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. A.^k c<ich child lo write his lull namt- on the board. Uun hd\.< ail 
ihv children write the Lnitials for t-nch name on paper 

15. Have a child responsible for writing thir date on the board t ach 
day* Provide opportunities for children to date their papers, on 
art work, compositions, reading activities, etc 

16. Allow each child to ask five classmates for birthday months and 
write st-ntences as: Tom's birthday is in May* 

'•17. Play a seqatnce game: Scramble cards that contain the days of the 
Week or afsonths of the year. Have children arrange them m thi- 
correct sequt.-nce. Have a self-check answer card. 

18. Use thest poetry selections: 

"Open the Door," Commanicating, pp, 124-126 

"Ihe Months," Communicating , p- 2b (Correlate with the 

:>ocial studies curriculum.) 
"Open the Door" lends itst It well to choral readjng. 

19, Select creative writing topics such as the following to be used 
for enjoyment as well as practice: 

Hou ivould vou feel if Christmas came on the Fourth of Jiily? 
Uliat if green snow fell to the ground in May? 

*20. Play "Sentence Detective/* Read several sentences aloud, giving 
two or more directions without the usual sentence break; show how 
the meaning is obscured. Then reread the sentences so that children 
can identify them from the intonation or pauses. This should help 
the students become aware that the meaning is clearer when speakers 
group words for the listeners and lower or raise their voici-s 

21. Give children opportunities to read statements and questions 

orally. Show the importance of reading with proper stre-ss, acctnt, 
pause, and pitch. Use literature books, 

22- Play "Clapping Gami*," Children signal tht end of sentences bv 
clapping . 

"23 Play "Hidden Contraction Game." On the tape recorder, dictate 
sentences using contractions Children are asked to find the 
hidden contractions. Then, ask ihtm to record sentences using 
contract ions 

24 Make worm shapes from tagboard, ar> illustrated. Cut thi uorm.-, m 
half Match tht- two pitCts On tht back, have matching namb^^r^ 
so th« childrin can clw ck tht i? rtspon.x-s. 
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PUNCTUATION 



25. Make doublt-sided T-scopes , Construct a strip on which contractions 
are written on one side and the two words from which they are formed 
on the other. The child says the contraction (or vice versa) and 
turns it around to check his accuracy 



IS noT 



-26. Construct a clothesline of contractions. Match the contractions 
on the clothespin to the two words on the clothes. 




-27. Use Pupil Sheet r5 (Appendix) as a diagnostic or evaluative 
activity. 
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PROOFRl'IADING 



Langudgo nas ct-rtain mechariLCdl conventions 

Proofrt^ad u^ing th* .skills of capitalisation and punctuation. 

1. Basic Goals in S pe llin g, Websttrr/McCraiv-Hill (4th edition) 
Leve l 2 

Level s 

2 . Handwr it ing Book 2 , Palmer 

1. Use the Proofreading Guide (Pupil Shett #6 - Appendix) to evaluate 
pupil*s progress throughout the year. 

Note : Proofreading should be a continual process throughout the 



Ask students to do a story in the form of a maze Place the title 
in the center and write the story uinding out from this point This 
activity reviews the skills of capitalization and punctuation. Peers 
follow the maze to read the original story. This serves as a proof- 
reading device 



3. Use the following story to check pupil's understanding of proof- 
reading Put the story on a worksheet or transparency Have the 
students proofread the story and circle spelling, capitalization, 
and punctuation errors. vi^x^^ y 



entire year. 




lumpty dumpty hat on a ba 1 1 -p — — ^ 

lumpty humpty bad a grat tallL____^/_ / 
why couldnt ail the ring\s horse and all the kings ten 
put lumpty dumpty together again. 



lumpty dumpty 
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PARAGRAPHING 

CONCEPT: Language has certain mechanical conventions. 



SKILLS: 1. Indent the first word in a paragraph. 

2. Leave margins on the right and left-hand side of the paper, 

AVAILABLE 

RESOURCES: 1. Handwriting Book 2 , Palmer Co. 
HELPFUL 

ACTIVITIES: I. To introduce indenting, begin with an oral discussion of how 

authors group related sentences together. Ask the children what 
signal could be used to indicate a new thought. Show children 
various possibilities such as a red triangle, a butterfly, a 
horse* s head, etc. Then ask if anyone knox^s what authors do to 
designate a new paragraph. After realizing that indentations 
are used, demonstrate this common procedure by using a variety 
of books* 

2. Take the class to the office to see how the secretary uses the 
tab set on her typewriter to make indentations. 

3. Correlate this with math. Have the children count the number of 
spaces various books have used to indent. Notice how the same 
number of spaces is used throughout a particular book. 
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CONCEPT: 



LcingUcJge ha.-; certain mechanical conventions. 



DICTIONARY 



ERLC 



SKILLS. Iv Recognize chat mcmy word;, have more than one meaning, 

2. Learn alphdbecicdi older to find names of words quickly. 

AVAILABLE 

RESOURCES: 1. Comm unica ting , Heath 

Alphabetical order, Po 22 

2. The l%orld of Lan guage > FoUett 

Alphabetical order, pp. 7, 55, 69, T4I, T58, T68, 1132 

3* Cornering Creative Writing , Imogene Forte 

4 . Diet ionar les . 

^ • My Self -Hel p Dictionary , Macmi llan 

Charlie Br own Dicti on ary , World Publishing Co. 
^' Weekly Read er Beginning Dictionary , Grosset 6c Dun lap, Inc* 
^' Richar d Scarry's Storybook Dictionary , Golden Press 
^- In Other W ords , Scott Foresman 

5. Filmstrips; (A-V Center) 

-745 "Make Alphabetizing Work for You" 
^r3008 "Some Words Mean Two Things" 
-V'3007 "Word Detective" 

6. Kits: (A-V Center) 

Interaction Ac t ivity Pak I-b > Packet 2f 

7 . Library Books : 

My FirsL P icture Dictionary , Lothrop and Lee 

Xerox Inter me diat e Dictionary , Grosset t &. Dun lap, Inc. 

Z ooph abets , Robert Tallon 

A lphab east Book, Dorothy Schmiderer 

Still Anoth er Alphabet Boo k, Seymour Chwast 

CDB, William Steig 

C Is lor C i rcus , Bernice Chardiet 

HFXPFUL 

ACTIVITIES: 1. Have the children arrange new reading vocabulary words in 

alphabetical order. They co^dd also alphabetize the names of 
main characterb in the stories of their reading book. 

2. Use part B, Pupil Sheet irl (Appendix) to check individual ability 
to alphabetize. 

3. Read Zoophabets , Robert Tallon. Have each child choose the letter 
of th^ alphabet. Ask him to write and illustrate a page for a 
class "^oophabet" book. Assomblr their pages in alphabetical order, 
bind togethfr, and give the student.-, a chance to read the booklet. 
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4. Play "If I were going to the moon..." Have each child repeat the 
phrase and <Kid a word starting with the next alphabet letter. 
Continue, using the entire alphabet. Example: If I were going 
to the moon, I would carry an ant. 

-5. Have five short lists of words on the chalkboard. Ask five stu- 
dents to arrange them in alphabetical order. Repeat, using as 
many children as time permits.. 

6. Divide the class into two teams. At the signal "go," have each 
team arrange themselves in alphabetical order according to last 
names. Use a variation by giving them each a tagboard letter. 
The first group arranged wins. 

7. Make the "Crazy Card" game (p. 146, Cornering Creative Writing ). 
This game is designed to improve the student's alphabetizing 
skil Is . 

8. Assemble a class dictionary of words for sounds. Let each student 
select a letter. Use hints to help them think of words. 
Example:, A - a word that means sneeze. 

B - funny sound made by frogs. 
Have each child illustrate and write a statement about his selec- 
tion. See World of Language , p. 69, for a monster dictionary o 
be used instead of a sound dictionary. 

9. Have each child keep a self word dictionary to use for personal 
writing reference. Use a page for each alphabet letter- As he 
needs a word added, have him bring the book opened to the correct 
page before you write the word. 

10. Place a tree branch into a stand. Make artificial fruit out of 

paper. On each fruit, write words which have more than one meaning. 
A:^k a child to pick one of the pieces and act out or illustrate the 
various meanings for his word. Examples;' 

bark horn trunk orange 

cap glasses ring wave 

straw 

"11. Set up the following as a learning center: 

Put a group of words on a chart. Have the student find each word 
in a dictionary and write them in a-b-c order. As an added step, 
the student could write one or more definitions for each word and 
use each word in a sentence. 

12. Use In Other Words , pp. 8, 14-15, 24, to compile lists o£ "worn-out 
words," "tired words," "strong words," "weak words," "preci.se, exact, 
and sharp words," Look up word^ to be used instead of thtse words 
when writing or speaking. 
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Find the following words in your Thesaurus, In Other Words . Follow 
the directions given by each word. 

(Note: Weekly Reader Beginning Dictionary may also be used for 
this activity.) 

race bumpy laughable 

friend burst soggy 

Write the word "Said" on a transparency. Use In Other Words or 
Weekly Reader Beginning Dictionary to find words to use instead 
of "said," This may also be done with other "over-worked" words 
such as "run," "laughed," etc. 




(Dorothy Greseth) 
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LETTER IVRITING 

CONCEPT: Language has ctrtdia mechanical conventions. 



SKILLS: 



Introduce the form of friendly letters, thank you notes, and 
invitdtions . 

Follow the recommended form for addressing envelopes. 



AVAILABLE 
RESOURCES: 



The World of L an i^uage , FoUett 
Pen pals, pp. 104, 105, T117 
Letters, p. 94 



4. 
5. 



Handwriting Book 2 , Palmer 
Library Book: 

l>yhat Happens IVh t^ n You Mail A Letter , Arthur Shay 
Language Games, Level 2 , Instructional Flair, Inc. 
Kitr 

Interaction Acti v icy Pak I-b , Packet 2f (A-V Center) 



HELPFUL 
ACTIVITIES: 



1. The following guidelines may be used to introduce simple letter 
forms . 



a. Invitations 

^^^^^ ^"^^^t: is going to happen. 
Tell where it will take place. 
State whe n Lt will happen. 
^^1^ ^12. ^5 the host or hostess. 

b. Thank you notes 

Reply promptly after you receive the gift or attend the 

event , 
Say thank yoa . 

Tell what you liked about the- gift, trip, or parcy. 

c. Frit-ndly letters 

Use this letter to share news with friends or relatives. 

Tell what you have been doing. 

Describe a special event. 

Explain something you plan to do soon. 



d. Envelopes (See Appendix C.) 

Have the pupils review what invitations include. Use Pupil Sheet 
^r8 (Appendix) to introduce an activity where students design an 
invitation for a party the> would like to have. 
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LETTER WRITING 



3* Play the game "Envelope Sequence." Make a large blank enveloi e. 
On strips of paper write a name, street address, city and state, 
and zip code. Have a child arrange the strips in correct order. 
Have him check his work with a self-check card. 



4. Set up the following "Letter Game" as a station activity. 



(Game) [ 




L 



return 
address 



stamp I 



I I 

- (Game Pieces) 



address 



1 
I 

I 



zip , 
code ! 



(Game 
Envelope) 



Landing 
Pieces 

penny, 
button, 
or 

paper clip 



Directions : (for the teacher) 

a. Draw the game board and 
place in the bottom of a 
box. 

b. Make Gam. envelopes, each 
on a dif *ent color. 

c. Make Gam eces to match 
the colorti jn the envelopes. 

d. Provide Landing Pieces, one 
for each player. 

e. Post the rules and explain 
them. 



Rules ; (for the students) 

1. Each player places his Game 
Pieces in a pile next to his 
Envelope. 

2. In turns, the players toss their 
Landing Piece onto the Game Board. 

3. The player puts the piece on his 
envelope that matches the area 
landed on the game board. 

4. The first player to complete his 
envelope correctly is the winner. 



Note: This game was taken from the Jr. Postman magazine put out by the 
U. S. Postal Service. 
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LETT^ \>rRITING 



5. Corr(lati tlu .iddrcsslng of valentines v/ith envelope addressing 
praccLce. DLVidc the class into five groups. Ask each group to 
select an imagLnary street name. Have each child address his 
valentine envelopes using the correct envelope forn. Introduce 
this project two weeks before Valentine's Day to allow ample time 
for completion, 

6, Preceding an opon house, have each child write a letter to his 
parents follovring the suggested guideline in number one. Ask the 
parents to write- a reply letter. Let each child share his letter 
with the class, 

7, Arrange with another second grade teai her in the Rochester system 
to exchange letters written by their respective classes. Plan a 
"get-together" with the other class, 

(Ruth Schellhammer , 
Lavonne Ryberg , Sunset Terrace) 

8. Select the appropriate cards from Interaction Activity Pak I-b , 
Packet 2f, to set up student -centered activities on letter writing, 

'^9, Use Pupil Sheet fr9 (Appendix) as an evaluation on letter form. 
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ORAL AND WRITTEN USAGE PROBLEMS 



/^PENDIX A 



in the Elementary School 

The teacher should help children recognize what is appropriate usage and 
should encourage them to show correctness in their speaking and writing, although 
a propriateness may vary with different groups and situations. A positive approach 
should be jsed in helping students who have language usage problems; negative 
reenforconcnt often inhibits children in their willingness to express ideas. Chil- 
dren sho'.:ld understand that the words of phrases below are considered unacceptable 
usage. 

Pronouns 



1. my brother, he (double subject) 

2. mo, her , him went 

3. us_ boys ran 

4. with we girls 

5. them pencils 

6 . hiss e If , theirselves 

7. vourn, hern , ourn, theirn 

8. this here , that there 

9. the boys which ran 

10. who ' s for whose (or vice versa) 
yo^^y for you' re (or vice versa) 
it ^ s for its (or vice versa) 
th ere for their , they 're (or vice versa) 



Verbs 



ERIC 



1. I, he, she says C f or past tense) 

2. 1, he seen Tfor past tens^^) 
she done (for past tense) 
l^e begun (for past tense) 
he swum (for past tense) 

I drunk (for past tense) 
I brung (for past tease) 

3. have saw 
have went 
have ate 
was broke 
have did 
was froz e 

4. knowed , growed , throwed 
5* learn me a story 

6- ^-g^v^^ him dc it 

7. ain' t for isn^ t or am not 

8- lets for let ' s (or vice versa) 

9. I , he gots 

I for I've fiot or I have 

11. c 1 umb 

12. didn' t , hadn't ou^ht 
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Subject-Verb Agreement 



1. four boys was 

2.. he, she come 

3, he, she, it don' t 

4. he give 

5* we, you, they was 

6. he run 



Double Negatives 

1. do n^ t have nothing 

ca n' t hardly 
^* ^ j-^' t: got no 

4. do n^ t have no 

5. did n* t have none 

6. haven *t no 



Adverbs and Adjectives 

1* He i3 gooder . (for better ) 

2* Of the tx^o, she is the best, (for better ) 

3. ran slow (for s lowly ) 

4. sang good (for well ) 



Miscellaneous 




1* A apple (an) 

2s would of^ for have 

3. between the four boys ( among ) 

4. ir\ for into 

5* t£ for too (or vice versa) 

^* ^^^^ for than (or vice versa) 
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APPENDIX B 
GUIDE FOR THE LIBRARY PROGRAM, K-6 

The following is a guide for the library program, K-6. The promoting 
of materials is one of the major emphases of the library program. Librarians 
need to keep this in mind. 

Teaching the use of the library and its resources is more effective if 
the skills are taught at a time the student needs them. Since classroom 
methods vary, the teacher should plan with the librarian the time at which 
particular skills should and will be taught. If a student has not received 
instruction in a basic skill listed in the guide for his grade level, the 
librarian should then work with him individually or in a small group. 

It is also very advantageous for the librarian, teachers, and students 
if teachers inform or plan with the librarian on approaching units. The 
^librarian can give better service if this is done. 
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KINDERGARTEN 



SKILi, 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



**ListenLng to 
and enjoying 
literature 



Creating and 
sharing 
literature 
with others 



Listening 



Books in 
library 



Good Citizen- 
ship 

Care of books 



Use of library 



Books have their 
place 



Story time 

Have many books available 
through library corner. 

Meet with librarian as time 
permits* 

Have each child dictate a 
story, poem, or idea to his 
teacher who writes it for him* 

The child's "literature" can be 
illustrated with one or more 
pictures . 

A cover can be made for this 
literature; it then becomes 
a book to be placed in the 
classroom or school library. 

Use of oral story reading, 
records, etc. to compliment 
kindergarten curriculum. 

There is checkout system in 
school and public library. 

Books are usually checked out 
to each room in kindergarten. 

Clean hands. 

Page turning (upper right hand 

corner) . 
Placement of books on shelf 

(spine showing). 

Quiet and courteous. 
Care of books . 
Good listening. 

Each book has proper place — 
lost if not back in right 
place 



***Teacher with help 
Librarian 



Teacher with support 
librarian 



Teacher and 
librarian 



Teacher with help 
of librarian 



Teacher 



Librarian ^nd 
teacher 



Teacher with help 
librarian 



-Responsibility is usually shared by teacher and librarian but the person listed 
should initiate and follow through on assignment in order to be e(:fective, 

*-Lite^ ature refers to carefully selected and appropriate media in all subject areas. 

->*-*Teacher refers to special teachers as well as classroom teachers. 
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GRADE 1 



SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



**Literature appre- 
ciation (Major 
emphasis in pro- 
gram) 



Creating and 
sharing with 
others 



Expose students to besc in litera- 
ture for their age through read- 
ing, storytelling, records , 
films and filmstrips, talks 
about good books, poetry, read- 
ing, etc* 

Provide motivating activities such 
as displays, presentations, etc. 
to stimulate and encourage read- 
ing. 

Encourage children to create their 
own "literature" (stories, poems, 
wishes J, etc.'^ and to illustrate 
it vith pictures, if they wish. 

Covers can be designed by students 
for their literature, or the 
class can design a cover, for 
example, for their class book 
of wishes . 

The students are shown how a book 
is catalogued and given a check 
out card. 

These books of children's litera- 
ture can then be placed in the 
classroom or school library for 
other studeuts to read. 



***Librarian and 
teacher 

Much of this is 
in classroom as 
part of litera- 
ture* 



Teacher 

(Librarians help 
in this process) 



Librarian 



Reading is 
rewarding 

I 1 lustrations 



Good Citizenship 



fParts of books 



Encourage independent reading as 
soon as teacher indicates. 

Make note of particularly well 
illustrated books. Discuss 
points of good illustrations in 
student ' s estimation. 

Note that pictures are really part 
of sto^y. 

Use books without words for story 
telling. 

Discuss library atmosphere and 
behavior expected. 

Review care of books such as hav- 
ing clean hands, holding book 
and turning pages correctly and 
protecting against dairage. 

Table of contents to find material. 

Title page, author & illustrator 



Librarian and 
teacher 

Librarian 



Librarian and 
teacher 



Teacher (when using 

text books) 
Librarian and teacher 
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GRADE 1 
cont *d 



SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



Arrangement and 
replacement of 
book on shelf 



Checkout pro- 
cedure 



Room library 



Rochester Public 
Library 



Teacher arrangement of books 
on picture book section and 
expect them to return books 
correctly. 

Explain procedure and help in 
checkout. 



Librarian 



Librarian 

Teacher help needed 
when students can- 
not check out o\m 
books . 

Teacher 

Librarian help for 
exchange of books 



Teacher and librarian 



Make an attractive library 
corner in room and stock 
with picture books and 
simple reading books to 
encourage children to browse 
and read when other work is 
finished. 

Visit the Public Library and 
encourage children to supple- 
ment their reading with books 
from Public Library during 
the year and especially during 
summer months. 

-Responsibility is usually ^nared by teacher and librarian bu^ the person listed 
should initiate and follow through on assignment in order to be effective. 

---Literature refers to carefully selected and appropriate media in all subject areas, 

- -"Teacher refers to special teachers as well as classroom teachers. 
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SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



**Listening to 6c 
enjoyment of 
literature 



Read variety of books and books 
by same author to children. 

Continue appreciation begun in 
Grade 1. 

Promote habit of going to library 
to satisfy individual or class 
interests . 

Help children select books at their 
own reading levels. 

Provide sympathetic guidance and 
attention to child* s book 
selections . 
Encourage balanced reading. 

Provide browsing uime for selection 
of recreational reading material. 

Provide motivating activities such 
as displays, exhibits, bulletin 
boards, book and author presenta- 
tions , special contest, etc. to 
stimulate and encourage reading. 



***Librarian and 
teacher 



Librarian and 
teacher 



Creating and 
sharing litera- 
ture with others 



Continue practice begun in Grades 
K and 1 in which students create 
their own "literature," publish 
it in their designed covers, and 
place it in the clas;srocis or 
school library for other students 
to read. 



Teacher 

(Librarians help 
when needed) 



I llustrations 



Continue with work begun in Grade L 
Go into more detail with Caldecott 
Award books by showing and read- 
ing books, filmstrips, charts, 
etc. 



Librarian 



Parts of book 



Continue with title page as to 
title, author, illjstrator. 

Review table of coitents. 

Look for parts in iheir own 
selections . 



Librarian 

Teacher w/textbooks 
ibrarian 



Use of library 



I Arrangement 6c re- 
placement of 
books to shelves 



ERIC 



Explain and discuss different 
areas of library; their 
importance and us6. 

Explain arrangement of books on 
shelf as needed by group. 

Review placement jf books to 

easy section. 
Teach alfnabetical shelf 

arrangement • 
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Librarian 



Librarian 

(Teacher when help 
is needed while 
learning) 



GRADE 2 
cont 'd 



SKILL 



Good citizenship 



Rochester Public 
Library 



CONTFNT 



Build habits conducive to accept- 
able library climate. 

Review proper care of books as 
needed. 

Learn proper way to open new book 



Checkout procedure Review 



Schedule visit to public library 
and encourage use of Public 
Libxary and Bookmobile 



^^RESPONSIBILITY 
FOR INITIAT ING 



Librarian and 
teacher 



Librarian 

Teacher and/or 
librarian 



-•Responsibility is usually shared by teacher and librarian but the person listed 
should initiate f»nd follow through on assignment in order to be effective. 

**Literature refers to carefully selected and appropriat:e media in all subject areas. 

"'^"^Teacher refers to special teachers as well as classroom teachers. 
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GRADE 3 



SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



^-Literature 
appreciation 
Types of 
literature 



Creating and sharing 
literature with 
others 



Use of oral reading, story telling, 

records, filtnstrips, flannel 

board stories. 
Encourage balanced reading habits. 
Provide browsing time for selection 

of recreational reading material. 
Help children select books at their 

reading level. 
Promote habit of going to library 

to satisfy individual or class 

interests . 
Continue motivating activities to 

encourage reading. 

^ib an inportant part of their 
literature program, students 
should continue the practice be- 
gun earlier of writing, illustrat- 
ing, publishing within a cover, 
and shelving in the classroom or 
school library their own "litera- 
tcre." The literature book can be 
one student's work or a collection 
of one set of stories from the 
class. 



***Librarian and 
teacher 



Librarian and 
teacher 

Teacher 

(Librarian when 
help is needed) 



I llustrations 



Continue work on Caldecott Award 
books and other vell-illustrated 
books • 



Librarian 



Use of books 
Care of books 



Review as needed- 



Teacher and 
librarian 



Parts of books 



Type of books 



Use of library 
Good library 
citizenship 

I Procedure for 
checkout 



Review cover, title page, title 

table of contents. 
Introduce index and glossary. 

Define fiction & non-fiction. 
Find an easy book of fiction and 

non-f iction. 
Encyclopedia presentation, as needed 

with mature students (ootional). 

Review good library manners as 
needed • 



Give additional instruction as 
needed . 



Teacher 



Librarian 



Librarian 

reinforced by 
teacher 

Librarian 
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SKILL 



Card catalog 
(Optional) 



Sections of the 
library 



Rochester Public 
Library 



GRADE 3 
cont 'd 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



Librarian and/or 
teacher 



Librarian 



Introduce the use of the card 
in locating a fiction, non- 
fiction and easy book to those 
mature students tnat are ready. 

Incroduce the arrangement of the 

fiction section by author* 
Introduce the arrangement of the 
non-fiction section such as 
Fairy tale section 
Biography section 
Science section 
Recreation section 
History section 
Magazine section 
Introduce the magazines perti- 
nent to group. 

Schedule visit and encourage 
use of Public Library 
and Bookmobile. 
Remind children of special 
activities at Public Library. 

-Responsibility is usually shared by teacher and library but the person listed 
should initiate and follow through on assignment in order to be effective. 

Literature refers to carefully selected and appropriate media in all subject areas. 

-A-A-^Xeacher refeis to special teachers as well as classroom teachers. 



Teacher and/or 
librarian 
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GRADE 4 



SKILL 



CONTENT 



^''Listening to 
and enjoying 
literature 



Creating and 

sharing litera- 
ture V7ith others 



Encyc loped ias 



Periodica Is 



Card catalog 
ski lis 



Parts of books 



Library citizen- 
ship 

Rochester Public 
Library 



•^RESPONSIBILITY 
FOR INITIATING 



Continue reading motivation in 
line with 4th grade interests 
and abilities. 

Provide activities to stimulate 
reading. 

Maintain the practice of writing, 
i 1 lustra ting, publishing, and 
cataloging in the classroom or 
school library students* own 
^literature," 

Emphasize use of encyclopedia 

Guide words 

Arrangement of topics 
Introduce 

Index 

Cross references 

Emphasize the magazine section 
of the library. 

Have children notice different 
kinds of reading material 
contained in magazines. 

Subject index where needed. 

Card catalog (major emphasis) 
Author 
Title 
Sub j ect 

Others as needed 
Review 

Title pages, table of contents, 
index, glossary. 
Introduce publisher, place, copy- 
right date. 

Continue encouraging proper 
library attitudes 

Visit library and encourage its 
use. 



•^^'^•^Librarian and 
teacher 

Librarian and 
teacher 

Teacher 

(Librarian when 
help is needed) 



Librarian and 
teacher 



Librarian and 
teacher 



Librarian 



Teacher and 
librarian 



Teacher and 
librarian 

Teacher and/or 
librarian 



^Responsibility is usually shared by teacher and librarian but the person listed 
should initiate and follow through on assignment in otder to be effective* 

^*'<Literoture refers to carefully selected and appicpriate media in all subject areas, 

*>*Xeacher refers to special teachers as well as classroom teachers. 
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GRADE 5 



SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITI ATING 



**Enrichment 



Creating and 
sharing 



Library citizen- 
ship 

Arrangement of 
library 
materia Is 



Parts of book 



Introduce new books and other 

media (not limited to fiction) 
Newbery books 
Author books 

Supplementary books or materials 
to correlate with the reading 
program (varies within buildings) 

Continue providing motivating 
activities to stimulate reading 

Maintain the practice of having 
students write, design, illus- 
trate, publish, and catalog the 
"literature" they produce through- 
out the year. Their literature 
can then be shelved in the class- 
room or school library for other 
students to read. 

Continue encouraging proper library 
habits . 

Review easy, fiction, non-fiction 

reference, pamphlet file* 
Audio-visuals where needed* 
Dewey Decimal system reinforcement. 

Review — cover, title page. 
Stress preface, copyright date, 

index, glossary, table of 

contents . 



Librarian 



(Classroom teacher 
(Reading teacher 
(Librarian 
Librarian and 
teacher 

Teacher 

(Librarian when 
is needed) 



Librarian and 
teacher 

Librarian 



! ibrc:rian and teacher 
Librarian and teacher 



Card catalog 
skills 



Encyclopedias 



Types of cards (Review & stress 

where needed) 

Author 

Title 

Subject 

Pamphlet file 

Cross reference 

Audio visual materials 
Annotations found on catalog cards, 

Review 

Arrangement of topics 

"ide words 
Index 

Cross references 
Compare available encyclopedias 



Librarian 



Librarian and teacher 
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GRADE 5 
cont ^ d 



SKILL 



Special 

Dictionaries 



Other reference 



Periodicals 



Rochester Public 
Library 



CONTENT 



Review or introduce 
Unabridged 
Abridged 
Thesaurus 
Subject 

Review or introduce 
Subject encyclopedias 
Atlases 
Year books 

Biographical dictionary 
(Others found in individual 
libraries ) 

Review use of various magazines. 
Emphasize magazine section of 
library. 

Children to note types of reading 
material contained in each 
magazine. 

Use Subject Index (where needed)* 

Encourage use. 

Have class visits. 



•^RESPONSIBILITY 
FOR INITIATING 



Librarian and teacher 



Librarian 



Librarian and teacher 



Teacher 



^Responsibility is usually shared by teacher and librarian but the person listed 
should initiate and follow through on assignment in order to be effective* 

^"Literature refers to carefully selected and appropriate media in all subject areas. 

*'C^vxeacher refers to special teachers as well as classroom teachers* 
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GRADE 6 

6th grade library skills are a review of 5th grade skills with emphasis on use 

of materials by students for individual and class assignments. A special e-^^phasis 

will be placed on reference materials* 



SKILL 



**Literature Appre- 
ciation and 
Reading Motivation 



CONTENT 



Continue to present new and 

relevant material to 

encourage reading. 
Provide and encourage activities 

which will stimulate students 

to read* 



^RESPONSIBILITY 
FOR INITIATING 



***Librarian and 
teacher 

Librarian and teacher 



Creating and 
sharing 



Maintain the practice of having 
students write, design, illus- 
trate , pub lish , and cata log 
the literature" they write. 
Help students make books for 
their literature which are 
cataloged and shelved in the 
library. 



Teacher 

(Librarian when help 
is needed) 



Encyclopedias 
General 



Review in general 

Stress 

Comparison 
Copyright date 
Index 

Cross Reference 



Librarian and teacher 



Encyclopedias 
Special 



Introduce or review the book. 

Tell purpose arrangement format 
of special encyclopedias avail- 
able in school libraries. 



Librarian and teacher 



Dictionaries 
Unabridged 
Abridged 
Special 



Introduce or review the dictionary- 
tell purpose format of those 
available. 



Librarian and teacher 



Atlases 



Introduce or review atlases 
available in library . 



Librarian and teacher 



Almanacs 



Introduce or review almanacs 
available in library. 



Librarian and teacher 



Other Reference bool^ 
Facts, Records, 
Quotations, etc. 



Introduce or review those 
ava ilab le in library. 



Librarian and teacher 



Author books 



Introduce or review author books 
that are available in library. 



Librarian and teacher 
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GRADE 6 
cont' d 



SKILL 



CONTENT 



^RESPONSIBILITY 
FOR INITIATING 



Magazine indexes 
Subject Index to 
Child. Mag. 
(optiona 1) 
Nat ' 1 Geographic 

Rochester Public 
Library 



Use of samples of Children's 

Magazines 
Index (Central Processing) 



Eiicourage use* 
Schedule class visits. 



Librarian and teacher 



Teacher 



>''fLibrcrian should introduce these topics when teach r is giving classroom assign- 
ments in which reference use is necessary. 

*'^Lit erature refers to carefully selected and appropriate media in all subject areas. 

**VcXeacher refers to special teachers as well as classroom teachers. 
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APPENDIX C 
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APPENDIX D 



SrANM)ARD ABBREVIATIONS FOR STATES 



These are 


from the 


U. S. Government Printing Office S 


cyle Manual. 




two letter abbreviations 


iisceo m 


parentheses are now authorized for 


use 














r\ X a Ucl Ilia 


A In 




^f■^ ccrtnY*'! 

i Ix b b UUx X 






A 1 <: L" r> 






KiKJ n La Ila 


iiunL • 




At* 1 7 on 


Ar iz • 


A7^ 


iMpl^Y*iJcUji 


Nphr 






Ark. 




Npv;? fl;? 

Li ^ V a u a 


Ne V . 






Calif 




New Hnmn«;liiT*p 


N H 


/' MM \ 

V wn; 


C A n!^ 1 7nn p 

V^allaX /^KJilsZ 


C.Z. 




Npw T p t* pv 


N T 


f'M T ^ 


Cr% 1 OT* a r? o 

XUX Cll.1 (J 


xu • 




Mpt»7 Mov T f*f\ 

V* c w ncA X V.U 


M Mpv 


/^JM^ 




Conn , 




Mpw York 


N.Y. 




Dp 1 TP 


Dp! 






N, C. 




L/lbLx i.CL UL 






IV (J X Cll L/alVIJL.a 


IV . L/a tV * 


\viU) 


f^r% 1 iimh 1 i> 
V^U X UillU X cs 


n r 




Oh 1 n 






r XUx X U a 


r Xa • 




WtV XallUllla 






flPOTP^ 1 a 


Ga . 


( cA ^ 


Oregon 


Or ee. 




^^Guam 






Pennsylvania 


Pa. 


/' PA \ 


H awa i 1 




(HI) 


. uerto Rico 


P.R. 


CFR'k 

\ X i\y 


Idaho 




(ID) 


Rhjde Island 


R.I. 


(RI) 


I llinois 


111. 


(IL) 


South Carolina 


S.C. 


(SC) 


Indiana 


Ind. 


(IN) 


South Dakota 


S. Dak. 


(SD) 


Iowa 




(lA) 


Tennessee 


Tenn. 


(TN) 


Kansas 


Kans. 


(KS) 


Teras 


Tex. 


(TX) 


Kentucky 


Ky. 


(KY) 


Utah 




(in-) 


Louis iana 


La. 


(LA) 


Vermont 


Vt. 


(VT) 


Maine 




(ME) 


Virginia 


Va. 


(VA) 


Maryl4:nd 


Md. 


(MD) 


Virgin Islands 


V.I. 


(VI) 


Massachusetts 


Mass. 


(MA) 


Washington 


Wash . 


(WA) 


Michigan 


Mich. 


(MI) 


West Virginia 


W. Va. 


(WV) 


Minnesota 


Minn. 


(MN) 


Wisconsin 


Wis. 


(WI) 


Mississippi 


Miss. 


(MS) 


Wyoming 


Wyo. 


(WY) 
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ORAL AND U^RLITKN HICPORTS 



ERIC 



The ♦ lementary staff i.s conc<.rntd .ibout llu writing of reports and the application 
of research skills in thc.st reports. Some teacherii are asking students to write 
TopoTi^ of a length that forces them to copy material from one source (too often 
the ( n.-^yciopedia) and to call this tneir "report/' Some teachers require students 
to V'! ite lengthy papers comparable to those written by high school students* If 
the writing of reports is to be beneficial to students, teachers should prepare 
them for and work closely with them during the process of writing this report. 
Otherwise, the activity be^comes "busy work," 

R IEPQRT UNITIN G 

Since the wr i tten-compob it ion FOCUS in the elementary grades is on the SINGLE 
PARAGRAPH, the greater share of the reports students write should focus on cae 
well-constructed paragraph. Kach teacher should make provisions to accomodate 
the range of abilities within his class. 

GRADES K -2: "Reports" are orally shared experiences with the class. 

GRADE 3: If a student prepares any "reports" at this grade level, the reports 

should be optional, brief (no more chan a paragraph), and written in the student's 
own words. Preparing and giving a brief oral report may he of more value than 
writing a report. 

GRADE 4 : Students compose one ^p a ragrapu reports in their own words on specific 
topics which can be drawn from science, social studies, reading, or health. At 
this grade level, students learn to use the card catalog and the encyclopedia. 
Oral reports should also be assigned: the child should be encouraged to share 
his ideas in his own words rather than to read word-f or-x^rord his report to the 
class , 

GRADE 5 : This is the first year that teachers emphasize the preparation of reports 
and use of research skills in this process. Chapter 11 in New Direct ions in 
English (1969 and 1973) systematically takes the student through this process. 
Using note cards is unnecessary, however, since the emphasis is placed on s hort 
reports (one paragraph) , The pr actices of taking notes in their own words and 
using several sources for their report are the imperative skills in the reporting 
proces s > Students r^eed guidelines for preparing a report before they begin 
researching information (Refer to "A Checklist for Writing a Report" at the 
end of this appendix.) 

GRADE 6 : Further experiences in writing shor': reports are provided at this grade 
level. Refer to "A Checklist for Oral and Written Reports," Students should 
g\v6 some reports orally but they should be discouraged from merely reading the 
reports* Before they complete the elementary years, most students should 
demonstrate the ability to write a well-constr ucte d paragraph and to compose 
imaginative and creati ve forms of writing. The junior high English experiences 
will be built upon a solid foundation in written composition. 

GRADES 7-12 : In grades 7 and 8, students conti^^ue writing short reports, with an 
emphasis placed upon using the Reader' s Guide and other library tools and taking 
notes in their own words. In the 9th grade the focus is on the process of re- 
search rather than the product which is a short paper of 2-3 pages (2-5 paragraphs) 
or an oral report. The option of writing longer papers is reserved for the more 
capable students,. No footnoting is taught m 9lh grade, but a bibliography is 
expected. The forma l ref ere nce p aper is not taught until grade 11, 
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ORAL AND KaUTTI':N COMPOSITION ^'OCUS HY GRADE UiVEl 



GRADi: K: Sharing idoris 

-Through the dLctcicion process, the child sees the teacher write his 
story or poem beside hLs drawing or painting. 

GRADE I: The paragraph 

-Informal practice gives die child a sense of unity in theme » idea, or 
topic. 



GRADE 2: The paragraph 

-Sentence-^ record events in sequence. 

-Children express ideas through stories and poems. 

GRADE 3: The paragraph 

-Additional sentences help express a complete idea. 
-Creative stories often require several shorter paragraphs. 

GR/\DE 4: The paragraph 

-The paragraph is an idea imit. 

-Organise the paragraph using time order sequence. 
-Organize r/ae paragraph using space order sequence. 
-Use relevant details in developing the paragraph- 

GRADE 5: The paragraph 

-Define the topic sentence. 

-Use details . 

-Expand the paragraph. 

-Organise the paragraph using the topic sentence, space order, and time 
order* 



GRADE 6: The paragraph 

-Use main ideas in making topic sentences and titles. 
-Relate sentences and ideas. 
-Expand paragraph content concisely. 
-Organize the paragraph. 

GRADE 7: The paragraph and narrative composition^ 
-Review paragraph essentials. 
-Apply the elements of narrative composition. 



Becduse the process of reporting involves nearly all of the language arts, it is a 
challenge even for the mature student. The task can become one of drudgery and of 
little value if the student does not see the purpose for the report and if he does 
not have guidance throughout the reporting process. For each assignment requiring 
j>tudents to write or give reports, it is imperative that teachers do not have the 
same expectations for all students. Although some students are ready for longer 
reports (several paragraphs) in the intermediate grades, the foundation for develop- 
ing written reports of one well-constructed paragraph is laid in the primary years 
through oral reports and occasional group reports. If one of the basic purposes ^ 
of a REPORT is to find and share information on a SPECIFIC topic of interest, stu-^ 
dents should be encouraged to MAINTAIN that INTEREST by SHARING chis KNOl^^EDGE with 
the entire GROUP. 
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A CIlhCKLISI FOR ORAL ANM) WRIT! MN REPORTS 

9 

I. Have I selected a ^P.^ £^ ^ k t op i.c for m> report? 

My topic L> ^omcthirif^-' 

[ am mttttstt'd in and would like to learn more about, 

1 can find information about. 

L would like to share ivith someone else. 
My topic is specific enough for m> report ("Dogs" would be a 
better topic than "Animals," and the "Collie" would be better 
than "Dogs." "Care of a Collie" may be better than just the 
"Collie," 



2, Have I asked myself three or four specific questions which I would 

answer through my report? "l^/liat do I feed my Collie? How do I groom 
my dog? etc." 

3. Have I used several sources to get information for my report? 

l^/llat specific materials, besides a whole book on the 

subject, could I look in to find answers to my questions? 
Othei sources: books, encyclopedias, f ilrr.strips , interviews, 

information 1 know about already. 

4. Have I written in my _ ow n words sentences to answer m^ specific 

questions? 

^5. Have I arranged my sentences in an order that is easy to follow? 

A rough outline may help to organize my thoughts before I begin to 
write my rough copy. 

6. Have I v/ritten my report from my notes in paragraph form? 

Do my ideas follow one another in a clear manner? 

^Have I proofread my final copy? 

Have I combined facts and imagination to create an 

interesting report? 
Have I taken pride in my report? 



Reporting facts may have an imaginative approach: 

I Wc^s There With Lewis and Clark* 

I am a flea. I live in Lewis' hat. It all started out in 1803 when Lewis 
stopped to pet a dog and I jumped on Levris' leg. Before I knew it, I was 
boarding a keelboat . . . . . etc, 

''^from Paul S. Anderson, Language Skills 
in Elementary Education 
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LIbT OF IiN GUSH /LANGUAGE ARTS FILMS 



APPENDIX F 



Kindergarten 

8-614 "Apryl and Her Baby Lamb'* 

8-64 "Big Red Barn 

4-224 "Ferdinand the Bull" 

4-316 "GoJdilock:. and The Three Bears" 

4-935 "Hailstones and Halibut Bones: Part I" 

4-936 "Hailstones and Halibut Bones: Part II" 

4-126 "Haie and the Tortoise" 

4-634 "How Long is a Minace?" 

8-368 "Jazzoo" 

8-10 "Leaves" 

4-174 "Little Red Hen" 

4-180 "Mother Goose Stories" 

8-246 "Mr, Moto Takes a Walk" 

8-64 "Pass in Boots" 

4-527 "Sheep, Sheep, Sheep" 

4-242 "Sparky, the Colt" 

4-249 "Story About Ping" 

4-522 "Wee Geese" 

Grade One 



8- 


-64 


"Big Red Barn (The)" 


4- 


-262 


"Just One Me" 


4- 


-133 


"Little Red Riding Hood" 


8- 


-683 


"Merry-Go-Roand Horse" 


4 


-590 


"Naughty Owlet (The)" 


4- 


-213 


"Rumplestiltskin" 


8 


-583 


"Sleeping Beaaty (The), Brier Rose' 


4- 


-523 


"Z Is For Zoo" 



Grade Two 

4-460 "Communications; A First Film" 

8-75 "Dragon Stew" 

4-237 "Elephant Eats (The), The Penguin Eats: Nouns" 

4-533 "Hello Up There" 

4-587 "How The Elephant Got His Trunk" 

4-585 "Kow the Whale Got His Throat" 

8-267 "Listening" 

4-258 "Monkey See, Monkey Do; Verbs" 

4-649 "Punch and Jonathan" 

4-539 "The Puppet Show Caper" 

4-108 "Rapunzel" 

4-256 "Tale of the Groundhog's Shadow" 

k4-535 "Ugly Duckling" 
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Gra<^e Three 



8-786 "City Awakens (A)*' 

4-170 *'Frags Are Funny: Frogs Are Fat; Adjectives" 

8-787 "Hop Scotch" 

8-8 "House That Wasn't There (The)" 

4-586 "Hov Che First Letter Was Written" 

8-615 "Letter To Grandmother (A)" 

4-332 "Let '3 Write a Story" 

8-619 "Little Airplane That Grew" 

4-635 "Signs, Symbols, and Signals" 

4-197 "Squirrels Go Up, Squirrels Go Down: Adverbs" 

4-475 "Story of a Book" 

4-158 "Story of King Midas (The)" 

4-582 "l^Jhere Should a Squirrel Live?" 

Grade Four 

4-591 "Buttercup" 

8-617 "Cacerpillar" 

8-619 "Clown" 

8-741 "Dead Bird (The)" 

8-632 "Haunted House (The)" 

4-8 "Horses" 

8-655 "Kevin" 

8-634 "Legend of the Magic Knives (The)" 

4-517 "Magic of Communicating" 

4-2 "Making Haiku" 

4-582 "Once There Were Bluebirds" 

12-753 "Selfish Giant (The)" 

4-589 "Snow" 

4-250 "Story Acting is Fun" 

16-523 "Ifnite Mane" 

Grade Five 

4-588 "Africa" 

4-53 "Building Better Paragraphs" 

4-536 "Casey at the Bat" 

8-633 "Follow Mr, Willoughby" 

8-641 "Get the Message" 

4-592 "Good Goodies" 

8-373 "Improving Your Oral Reports" 

8-765 "Painting With Words" 

8-628 "Story of Zackary Zween" 

4-276 "We Discover the Dictionary" 

12-525 "Winter of the Witch" 

Grade Six 

8-779 "The Jail Door Went Clang" 

4-79 "Leaf" 

8-778 "The Man Who Bought Monday Night" 

8-777 "Mean, Nasty, Ugly Cinderella" 

8-631 "The Perils of Priscilla" 

8-616 "A Rainy Day Story" 

8-322 "Saga o£ Windwagon Smith" 

8-620 "Searching Eye" 

8-80 "Teiva" 

8-776 "What's Riding Hood Without the Wolf?" 
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COMPOSITION PROGRESS CHART'V 



APPKNDIX G 
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! LXCL^MATION MARK! • j ' ! 
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DIVIDING WORDS AT \ \ \ 
END OF LINE ! ; ' : ! 


: ! i 









i — 1 
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USAGE ERRORS ! ^ ■ . . 
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t 
j 
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■ 1 i 

IDEAS NOT CLEAR 1 i r " 


j 








t 
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I 1 
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'•This is only a sample chart which requires modification according to the grade 
level at which it is used. It is recommended that a chart be attached within 
oach student *s writing folder for tiie student to record his progres5> in composi* 
tion. 
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APr^:ND^x H 



books to read to children 
-gradh: two - 



Beim, Jerrold 


Two is a Team 


Bond, Michael 


Paddington Abroad 


Brock 


Drus ilia 


Ciodry, Beverly 


Runaway Ra Iph 


Collodi, Carlo 


The Adventures of Pinocchio 


Daughorty, James 


Andy and the Lion 


Fisher, Dorothy 


Understood Betsy 


Hader 


The Big Snow 


Haywood, Carolyn 


Eddie and His Big Deals 


Josiln, Sesyle 


There is a Dragon in my Bed ^ 


Kiplmg, Rudyard 


How the Leopard Got His Spots 


Leaf, Munro 


The Story of Ferdinand 


McCloskey, Robert 


Make Way for Ducklings 


Miles, Miska 


Annie and the Old One 


Milne, A. A. , 


Winnie the Pooh 


Mlnarik, Else 


Little Bear*s Visit 


Feet, Bill 


(Many of his titles) 


Politi, Leo 


Rosa 


Potter, Beatrix 


The Tale of Peter Rabbit 


Reyher, Becky 


Mv Mother Ts the Most Beautiful Woman in the World 


Schultz, Charles 


Charlie Brown and Snoopy 


Skig, William 


Sylvester and the Magic Pebble 


Spyri, Johanna 


Heidi 


Travers, Pamela 


^Mary Poppins 


Wilder, Laura Ingalls 


The Little House in the Big Woods 


Zimnik, Reiner 


The Bear and the People 
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SPELLING LISTS 



APPENDIX I 



Dofore c.impleting the elementary years, most childrv?n should demonstrate 
a proficiency in pronouncing, spelling, and using each of the words found on 
the four lists in this appendix: "Dolch Basic Sight Vocabulary/' "100 Spelling 
Demons,/' "Homonyms," and the "Pollock Word List." Using the weekly lists in 
spelling books can be effective; however, within those weekly lessons, time 
should be devoted to the study and mastery of words from the four lists. 
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'MLQl BASIC SIGHT VOCABULARY 



a 


tar 


little 


3 DOu L 




long 




.L i.llU 


look 


aga in 


first 


made 


all 


five 




a Iway s 


f Iv 


inai*y 


am 


for 


ni fa \f 
lUa y 


an 


f ou.id 


ine 


and 


r^otir 


mil ^Vi 


CI &1 y 


!■ X- UlU 


inus t 


a X tr 


fill 1 


my 


CI X. ^^14&tU 


funny 


nrwc ^ 1 ^ 
111 jr o c X X 


as 


CAVA 


lie Vex 


a C If 

a A K 


get 


new 


at 


give 


no 




g^ 


not 


U v: 




IIUW 


bc^caus €; 


going 


Ox 


DcGn 


good 


nf f 


b<:£or£ 


got 


0 lu 


Ki- C 






D6t t cr 


grow 


once 


Dig 


naa 


one 


bla ck 


has 


on ly 


b iu€ 


have 


open 


both 


ne 


or 


br ing 


neip 


our 


brown 


iicir 


out 


buy 


niin 


over 


by 


nis 


own 


ca 1 1 


hive 


^ J ^1. 
pick 


came 


nold 


play 


can 


hot 


please 


carry 


how 


pretty 


c lean 


nurc 


mi 1 1 

pui 1 


Co iu 


T 

1 


put 


come 


ir 


ran 


cou Id 


{ n 

in 


read 


cut 


Into 


red 




1 c 

X o 


X lUc 




it 


ngnu 




X uo 


round 


done 


Jump 


run 


don* t 


just 


said 


down 


keep 


saw 


draw 


kind 


say 


drink 


know 


see 


eat 


laugh 


seven 


eight 


let 


shall 


every 


light 


she 


fall 


like 


show 



Dolch Basic Sight 

sing 

sit 

six 

sleep 

small 

so 

some 
soon 
stop 
take 
tell 
ten 
thank 
that 
the 
their 
them 
th en 
there 
these 
think 
" this 

• those 
three 
to 

today 

together 

too 

try 

two 

under 



Vocabulary (continued) 



up 

upon 

us 

use 

very 

wa Ik 

want 

warm 

was 

wash 

we 

well 

went 

were 

what 

when 

where 

which 

white 

who 

why 

will 

wish 

with 

work 

would 

write 

yellow 

yes 

you 

your 
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100 SPELLING DEMONS 



ache 


grammar 


again 


guess 


a Iway s 


having 


among 


hear 


answer 


heard 


any 


here 


been 


hoarse 


beginning 


hour 


believe 


instead 


blue 


just 


break 


knew 


built 


know 


busy 


laid 


business 


loose 


buy 


lose 


can' t 


making 


chose ^ 


many 


color 


meant 


coming 


minute 


cough 


much 


could 


none 


country 


often 


dear 


once 


doctor 


piece 


does 


raise 


done 


read 


don't 


ready 


ear ly 


said 


easy 


says 


enough 


seems 


every 


separate 


February 


shoes 


forty 


since 


friend 





some 

straight 

sugar 

sure 

tear 

their 

there 

they 

though 

through 

tired 

tonight 

trouble 

truly 

Tuesday 

too 

two 

used 

very 

wear 

Wednesday 

week 

where 

whether 

which 

whole 

women 

won't 

would 

write 

writing 

wrote 

half 
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HOMONYMS - HOMOPHONES 



altar - alter 


night - knight 


ate - eight 


no - know 


base - bass 


none - nun 


be - bee 


not - knot 


bear - bare 


one - won 


beat - beet 


owe - oh 


berth - birth 


pain - pane 


blue - blew 


pair - pare - pear 


bow - bough 


peace - piece 


break - brake 


peal - peel 


buy - by - bye 


plane - plain 


capital - Capitol 


principal - principle 


ceiling - sealing 


rain - rein - reign 


cell - sell 


rap - wrap 


cent - sent - scent 


read - reed 


cereal - serial 


read - red 


dear - deer 


road - rode 


course - coarse 


real - reel 


die - dye 


sail - sale 


do - dew 


see - sea 


dun - done 


seam - seem 


faint • feint 


seen - scene 


fair - fare 


sew - so - sow 


fir - fur 


sight - site - cite 


flee - flea 


some - sum' 


flew - flu - flue 


steak - stake 


flower - flour 


steal - steel 


foul - fowl 


sun - son 


forth - fourth 


tail - tale 


four - for - fore 


their - there 


hair - hare 


through - threw 


haul - hall 


to - too - two 


hay - heigh - hew 


troop - troupe 


heal - heel 


vane - vein - vain 


heard - herd 


wade - weighed 


here - hear 


waist - waste 


hoarse - horse 


wait - weight 


hour - our 


wave - waive 


lie - lye 


way - weigh 


made - maid 


week - weak 


mail - male 


whole - hole 


meet - meat 


wood - would 


nay - neigh 


write - right - rite 


new - knew 


wrote - rote 
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POLLOCK WORD LIST 



ERIC 



Most frequently misspelled 
written work. 

their 
there 
they're 

too 

to 

two 

receive 

writing 

written 

write 

writer 

wrote 

coming 

until 

friend 

believe 

separate 
separately 

usually 
unusual 

character 

finally 

doesn* t 
does 

business 

decision 

decided 

decide 

interesting 

through 

where 

whether 
weather 



words by junior high school pupils in their daily 



college 

tried 

which 

all right 

government 
governor 

studying 
studied 

tru ly 

always 

because 

disappoint 

ambition 

sincerely 
sincere 

library 

bicycle 

captain 

describe 
description 

fierce 

grammar 

occur 

occurred 

occurrence 

across 

beautiful 

disappear 

Indian 



place 

stories 
story 

first 

acquaint 

before 

presents 

soldier 

beginning 
begin 

our 

speech 

suggest 

together 

you're 
your 

chose 

different 

humor 

necessary 

ninth 

ninety 

nineteen 

physical 

scene 

stopped 

benefit 

cousin 



96 

li2 



APPENDIX J 
PUPIL SHEETS 

The following are sample Pupil Sheets which have been referred to throughout 
the Language Arts guide. They can be taken out and reproduced for use in your 
c lassroom. 

1. Phrases - Diagnostic 

2, Nouns, Verbs, Plurals - Diagnostic or Evaluative 
3., Combining Sentences - Evaluative 

4. Story - Capitalization, Punctuation - Diagnostic 

5. Capitalization and Punctuation - Diagnostic 

6. Proofreading Guide 

7. Capitalization, Punctuation, Alphabetical Order - Evaluative 

8. Sample Invitations 
9* Sample Letter 

10. Sample Library Information Form - Animal Books 

11. Sample Library Information Form - Biographies 



ERIC 



97 



113 



Teacher's Guide 



Diagnostic 



Pupil Sheet # 1 



A, Put a green box around the groups of words that are sentences. 



1. I Poob/^'gd Piglet are good friends. 



2. One rainy day 

3. Kan^a jumped over the 



4. Halloween will soon be here. 



5. In school we have fun. 



B. Put the following words in order to make sentences. 

1. An owl ate the worm. 

2. Pooh has a red pot. 

3. We had honey for lunch. 

4. I ran to the door. 
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Ntme 

A. 



Dak 



6. 



Pooh ainol Rglei are Qood -Prienol^ 

5. One rulny day 
3. Karga jumpedl over +he 
^* Hal loween will soon be henl 
5 In school we liave -Pun 



!• afe +f)e oin owl worm 




2- Pooh pot h as q hed 



^* lunch we had for honey 



4. rot) I fo +he door 
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Teacher *s Guide 



Pupil Sheet #2 



Diagnostic 
Evaluation 



Draw a red circle around the nouns and a blue circle around the verbs, 

1. The(gg)(5u)the(@> 

2. The @(ag) the(jg) 

3. The (classVplayed a /^ame". ! 
4 ^ The (^2^X^^5) ^ (Boat) 

Look at the words in the boxes* 
Print the correct word in each blank* 
1. One doe barked. 



2. We are happy children j 



3 ^fy feet are wet* 
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Pupil Sha?f#j2 Oitgnasfic-SoMioo 

linm e Dcrfe 

A 

iTheqipl hif the ball. 

2' The an+ ah ihe jam. 
3. The cldos played d game. 
^. The boy made a boa+. 



B. 




Teacher* s Guide Evaluation 
Pupil Sheet * 3 

C. Put these sentences together using and. 

1. The dog and pig ate. 

2, The boy ran and jumped. 

D. Put these sentences together using who or that. 

1. I did some art that was fun. 

2. This is the girl who ate the pie. 
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Rjipi I Sheet#3 fvoWion 



me 



0 



'Thedoci afe."nie pig qfe» 




2. The b oy rao> The boy jumpeol* 



i.i did some avh T+ was -Pun. 



2' Thb 15 -^he piOj* He olfe -Hie corn 
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T6acherJ_s_Giide 

F-t chid paragraph on the chalkboard or a transparency. The chiJd is to copy the 
paragraph patting in the capitals and punctuation marks where they are needed. 
If ased as a diagn:)stic test, the teacher will tell the class how many of each 
rhero are* When used as an evaluation, do not tell how many errors there are. 

CAPITAL LETTEI^S = ^ QUESTION MARKS = 1 

PERIODS = 5 EXCLAMATION MARKS = 1 

lam d oool<woprT). 

^ name is Crunchy. 
T chew on yummy books- 

Have you ^ven cnewed 
on books P Sue anol BoL 
-pound holes in +hein 

books. Now all 4)e books 

have bookworm powder 
in +hem-I+ is eniuqh +o . 
make a bookworm bawl ; 



o 
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1:^0 




i am a booKwonm 
my name is cruncby 

i chew on yumiDy books 
hove you even chewed 
on bool<5 Sue and bob 
-Pound boles in tbeiP 

boolfs now a 1 1 +he books 
have bookwonno powden 
in thenn i+ is enouah -ho 

make a bookworm oaw I 
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Teacher's Guide 



Diagnostic 



Pupil Sheet # 5 




B. Put a ^ or a at the end of each sentence. 

1. Do you like my bike? P 

2. This is fun. ♦ 

3. My paper is neat. • 

C. Circle the words that need capital letters and put a or a the end of 
each sentence. 





come? 



2. 




had a lot of fun. 



\lt) is rainingj^ 




come with me? 



5. (Copycat) is my friend^ 
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me 

I* don and sue like to have -fun- 
2' pluto QO+ +he ball -Pronn Jinn* 
3. rnofhen and i wi 1 1 sSnopp/n^- 

you like my bike 

Z This 15 run 

3. My paper is neotf 

C 

|. shall I ask bob and sue +o come 

2- mickey mouAe had a lot of -Pun 

% f-l- b haininq. 



4. can DiutoNionojs wi me 
5 Copvcaf is my+riend ^ 




PL'PIL'S GUIDE TO PROOFREADING 




1, Did I put my name and date 
in the right places? 


















2. Does my writing make sense? 


















3. Did I write complete sentences? 


















4. Did I begin my sentences with 
capitals ? 


















5. Did I use capitals in my titles? 


















6. Did I use the correct punctuation 
marks? (.,?!) 


















7. Can someone else read my writing? 


















8- Did I indent for a paragraph? 




} 

1 . 














9. Did I leave a margin? 


I 

1 
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Teacher's Guide Evaluation 
Pupil Sheet 7 



A, Circle all the words that should have a capital letter and put in the correct 
punctuation marks. 



1. ( Ra 1 lovee n^wi 1 1 be on/^lF rida^ 

2. (l)went to see(^^(j^nl(^^^ia^^ 

3. @) birthday is(Ma^ 24^^ 1975^ 

4. ( Copyca t) found (C hicago ^ on a map^^ 

5. (6^ you want to go?_ 

6. ( shaU ^^ ask (^ry) and (Boh) ^o go_? 

7. (That was greatj_ 

B. Put each set of words in A-B-C order co make a sentence. 

1. Boy's don't eat marbles. 

2. Don't hurry past zoosp 

3. Annie can deliver newspapers tomorrow. 

4. Dirty ears need washing. 
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Ripil Sheef #7 



. hall 



0WGe.n W 



ill ha on -PriJa 



2' I wen+ +0 see nor lohn r 6)cick 

my birlhday i6 may 24 1975 
4' copycat -found chica6o on a mop 
5. do yom want -fo Qcy ' 
(i)' shall / ask noanVTiind bob to qo 
7 that wa6 great ^ 

a> marbles doo^t boys eat 



b> 2QQ5 hurry pa^t don't" 



!ir^ C "tomorrow annie nemoaptrs can 
deliver ' 



• need dirty washing ear5 
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S^jmple. Tnvi^a+ions 



Pupil Sheet 



What kind o-f party would you lil^efo have? 

UoMq an invitation -Pop it. 






Rdo's Riivorite Day 

Help me celebnarfe my 
bir+holqy 
Come+o Blllylsbock'yarol 

Scrfurdoy^Jbily 7 
at 3*30 p. 




Grab youtf^ strow 
Come "fo my ^{ 
^ Soda 2)ipj>ir)j 



on Thursday 



' ^ ^ bccrH forcsman 
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ft^pii Shaff#^ 
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Pupil Sheet # 10 



ANIMAL BOOK - GRADE 2 
Name Room 



Title of book: 



Aut hor ' s name : 



Was this a true book? 



Was it a story book? ■_ 

What is the most important animal or animals in the book? 



Why did you like this book? 



Draw a picture of the best part of the book. 



Credit: Elaine Christenson 
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Pupil Sheet # 11 

BIOGRAPHY - GRADE 2 



Name Room 



Title of book: 



Person book is written about: 



Author 's name: 



When did this person live? 



Where did this person live? 



Why was this person famous? 



What part did you like the best? 



Draw a picture about something you found interesting. 



Credit: Elaine Christenson 
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APPENDIX K 



ADDITIONAL SHARED PRACTICES USED BY ROCHESTER TEACHERS 

- GRADE 2 - 

I. Perceiving and Describing 

a. Play a musical selection using the piano or rhythm instruments. Ask the 
students to interpret the mood and share a situation or character the 
music portrays. 

(Phyllis Lutter) 

b. Write descriptive paragraphs about particular colors. 



(Phyllis l\ tter) 



2. Sequencing 



a. Choose appropriate magazine pictures. Have each student study his own 
picture and be prepared to relate the following information (oral or 
written) : 

What happened before? 

Wliat happened in the picture? 

What do you think will happen next? 

(Phyllis Lutter) 

b. Provide students with a cut-out figure (person, animal, flower, etc.)- 
Have them paste their figure on 9 x 12 paper and use their colors to 
complete the picture. The students then write 2 or 3 sentences describing 
the scene and closes the story by telling what they think will happen next. 



(S. Lavine) 



Station Activities 



a. Create a writing center called ''Surprise Box." Provide a covered box 
with an item such as a stuffed toy inside. Have the children feel the 
item in the box but don't allow them to look at it. Ask them to write 
about what they felt and what they think it is* Display all papers with 
the object after they arp finished writing. 

(Mrs. Lyndal Rieger) 

b. Set up a "Match Game" center where students can work in two teams. 
Provide phrase or sentence cards with a word missing on each card. As 
the leader holds up a card, the players on Team 1 each write down a 

word that would fill in the blank. Then the players on Team 2 give their 
responses orally. Points may be given for any correct matches. As the 
leader holds up the next card. Team 2 writes the responses while Team 1 
responds orally. 
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Sharing Literature 

a. Promote the reading of books by making a bulletin board titled "Race To 
fhe Moon/* Make rockets with the name of each student on them and place 
them on the bottom of the board. As the student reads a book, he fills 
out a cloud-shaped ^paper with the title of the book and some sentences 
telling about it. Place the cloud on the board with his rocket above it. 
Each time he reads a book, and makes a cloud for it, move the rocket up. 
\}hen the child reaches the top of the board, put up a moon with his 

name on it and start him over again. Each of the following times he 
reaches the top, put a star on his moon. 

(Marilyn Fisher) 

b. Each time the student reads a book he especially likes, he fills out a 
3x5 card with the title of the book, the author, and a short lescrip- 
tion of the book. These cards are kept in a file box for other children 
to refer to when they are looking for a good book. 

(Marilyn Fisher) 

A Plan for Classroom Management 

Two second grade rooms may be combined and regrouped into six homogenous 
groups according to Language Arts abilities. One teacher takes the top 
three groups and the other teacher takes the bottom three groups. Set up 
activities so that each child participates in each of the following Language 
Arts activities each week: Creative Writing, Library, and Creative Dramatics 
(alternating with reading skill games every other week). 

The Creative Writing centers are instructed by the two classroom teachers. 
The Creative Dramatics and reading games are planned by the classroom 
teachers and supervised by volunteer mothers. The library stations are 
planned with the librarian and supervised by the librarian and a volunteer 
mother. 

In this program, each child can work in a small homogenous group where he 
receives more individual help, providing for enrichment and more active 
participation. 

(Ruth Schellhamer, 
Lavonne Ryberg) 
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